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Rationale 
This course was developed to equip adjudicated youth with the foundational knowledge, skills, 
and attitudes in peacebuilding and conflict resolution that will support their development as 
successful future employees and productive citizens of their local and global community.  
 
Key areas of development: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students will strengthen their understanding of civic duty, and realize how their actions impact 
their success. It is our hope that each student will begin to see their world, and the world at 
large, in a more personal and positive way and instill in them a desire to be engaged in activities 
to make the world a better place for everyone. 
 
Prerequisite 
This course is a prerequisite to VOC 256 School-to-Work Transition. Students selected for this 
course will meet the following criteria: 
 Age 12 – 16 
 Length of stay allows for course completion 
 
 
Course Description 
Students will develop a broader and deeper understanding of peace on an individual, 
interpersonal, community, and global perspective. By gaining a greater understanding of peace 
in these areas, students will begin to acquire additional skill sets and attitudes that will enable 
them to become successful in today’s workforce, contribute to a more global community, 
become life-long learners, and productive citizens of the 21st century. 
 
 
 
 

 
 
 
 
 
 

Knowledge 
 

- Holistic concept of peace 
- Causes of conflict and 
violence 
- Prejudice & Discrimination 
- Human rights 
- Service learning 
- Multiculturalism 

Skills 
 

- Effective communication 
- Critical thinking 
- Anger management 
- Conflict resolution 
- Empathy 
- Cooperation 
- Envisioning the future 

Attitudes 
 

- Respect (for self and 
others) 
- Confidence 
- Global citizenship 
- Social responsibility 
- Tolerance 
- Social justice 
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Course Overview - Notes to Instructor 
 

 “Teach yourself peace.  Pass it on.” –Alice Walker 
“What’s done to children, they will do to society." –Karl Menninger 
 
Peace education in the confines of a secure-care juvenile facility may appear at first glance to 
be doomed for failure. But if it is not taught here, your students, in this place of last chances, 
may never have the opportunity to examine not only themselves but the greater world in which 
they live through the lens of peace. The design of this course allows you to be flexible with 
materials, teaching strategies, how you develop and maintain a peaceful classroom 
environment, team and individual activities, but not in the outcomes. Each student/youth should 
leave this course with a greater understanding of who they are, how they “fit” into their 
community and the world, how their actions can help or hinder their progress toward the goal of 
becoming a positive participating member of their community and the world at large.  With this 
greater understanding, they can become successful employees, post secondary students, and 
break the criminal cycle. 
 
“Teaching peace is about helping students to find their voices, to listen to themselves and to 
each other, to trust themselves and to learn more about themselves” –Leah C. Wells.   
 
Teaching peace gives you the opportunity to facilitate intense discussions, to practice positive 
communication skills, to hear students with opposing views and draw consensus, and be able to 
listen with an open mind and heart.  You must facilitate fair and balanced discussions and 
ensure all voices are heard and respected.  
 
As the teacher for this course, you must help your students dream big and encourage them to 
set high goals for themselves. Your classroom environment should allow them to be comfortable 
discussing sensitive issues, be creative and reflective, and learn how to be an individual that is 
part of a team. All of the ancillary skills developed during this course will help your students be 
better citizens, more productive employees, and hopefully have a desire to continue their 
education. 
 
Developing skills needed to be productive employees is embedded in this course for specific 
reasons. A majority of our older students will identify finding a job as one of their top three 
activities they need to pursue upon release. The VOC 256 School-to-Work Transition course for 
older students directly focuses on the top skills employers’ desire:   
 

 Verbal and written communication skills  
 Honesty and integrity  
 Interpersonal skills  
 Teamwork skills  
 Strong work ethic  
 Motivation and initiative  
 Flexibility and adaptability  
 Computer skills  
 Analytical skills  
 Organizational skills 
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This introductory course for younger students begins the development of these skills without a 
direct link to employment, but rather a pre-requisite to the School-to-Work course where these 
skills will be fine tuned and are deeply rooted into the curriculum. 

You will have at your disposal a wealth of materials on peace education. Many lessons in this 
course are adapted from a variety of peace education curriculums, many of which will be made 
available to you in order to help you strategize on how to carry out each lesson.  
 
As the course progresses, keep a journal of what worked best and what changes you would like 
to see in the lessons and overall curriculum. Like the School-to-Work course, the Curriculum 
Director will visit your class during the last week and discuss the outcomes and elicit feedback 
from your students. Changes and modifications will then be made. Class visits will occur for the 
next two years until no more changes are identified by the teacher or students. It is our desire 
that this course meets the needs of the students and we have found that this is a most effective 
method in doing so. 
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Overview of Peace Education Pedagogy 
 

By: Stephanie Knox-Cubbon (Teachers Without Borders Peace Education Program) 
 
We are reaching a critical point in history when solving the problems of humankind has become 
a matter of our very survival. Finding sustainable solutions to these problems has never been 
more pressing, as population pressure, violence, and environmental degradation are on the rise. 
We are alive at a unique time in human history, a time that calls on humanity’s creativity, 
ingenuity, and compassion to solve our greatest problems. 

There are a myriad of approaches to try to solve these problems, but ultimately, the roots of 
these problems are related to human consciousness, worldview, and culture. Taking the cultural 
approach, our current predicaments are related to the culture of war and violence, which is a 
global human phenomenon permeating all aspects of life. In order to solve our problems, we 
must transform the culture of war and violence into a culture of peace and nonviolence, which is 
the goal of peace education. 

According to the founding charter of UNESCO, “war begins in the minds of men.” If this is true, 
then it is through changing our minds – our consciousness and our worldview, which are rooted 
in our culture – that transformation needs to occur in order to move from a culture of war to a 
culture of peace. Albert Einstein said, “The problems we have cannot be solved at the same 
level of thinking that created them.” The goal of peace education is to understand the root 
causes of the current challenges, and to raise our level of thinking to be able to solve these 
problems. 

If peace begins in our minds, then we can learn it – and if we can learn it, we must teach it.  

Education is the key factor affecting the way we see the world. While many factors affect our 
consciousness and worldview, such as our genetics, our family life, our religion, and our 
community, the one factor that is key is our formal schooling. Informal education through our 
parents, extended families, communities, media, and places of worship, has a profound impact 
on our worldview. School is where many of us spend most of our time as children, and if we can 
bring the knowledge, skills, and attitudes for creating a culture of peace into the formal 
curriculum and school life, imagine the change that we could make! 

Peace education is the practice of promoting the knowledge, skills, attitudes, and values needed 
to transform the culture of war and violence to a culture of peace and nonviolence. With respect 
to knowledge, there are many areas that must be learned to understand peace, such as 
nonviolence, conflict and war, environmental sustainability, theories of conflict resolution, human 
rights, gender, globalization, poverty, democracy, international organizations like the United 
Nations, and illegal trades like drugs, weapons, and sex trafficking. With respect to skills, peace 
education emphasizes nonviolent communication skills, cooperation, critical thinking, creativity 
and imagination, responsible citizenship, nonviolent conflict resolution, and leadership. These 
skills can be taught and developed in any subject area, not just peace studies classes. 
Furthermore, in peace education, we must be explicit about the values that we teach, such as 
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compassion, tolerance, empathy, responsibility, respect for human rights, equality, global 
citizenship, and solidarity. 

Peace education calls for a fundamental shift in our philosophy of education (Danesh, 2006, p. 
73). While peace education can be taught as a subject, or as part of the “hidden curriculum”1, as 
peace educators we should be aiming for a total transformation of the curriculum to one with 
peace education as its foundation. The transformation from a culture of war to a culture of 
peace requires nothing less. 

A total transformation of the curriculum, education system, or culture does not happen 
overnight, and can seem very daunting. However, integrating peace education principles into 
your classroom practice can happen overnight, and is a way you, as an educator, can make an 
important contribution to promoting a culture of peace for the world. By teaching this course, you 
will be introducing peace education to your students. However, peace education need not stop 
when the class bell rings – peace education pedagogy is something that you can integrate into 
all of your classes and all aspects of school life. 

Teachers play a key role in building peace in their communities. While people become teachers 
for many reasons, many people enter the teaching profession as a way to give back to their 
communities, to promote positive change, and to contribute to a better future for the children of 
the world. Whether or not you are familiar with peace education, it is likely that you already 
integrate peace education principles into your teaching, perhaps by being a role model of 
nonviolence for your students, by treating all students equally and fairly, with compassion, or by 
promoting democracy in your classroom. By intentionally and consciously to integrating peace 
education principles into your teaching practice, you can become more effective in promoting 
peace in your classroom and beyond.  

Form, Content, and Structure 
 

In peace education, how we teach is just as important as what we teach. Pedagogy is the form 
that peace education takes, and it consists of the teaching approaches and methods used by 
peace educators. Pedagogy answers the question of "how." In every educational setting, peace 
educators should consider the content, structure, and form in which they are teaching. The 
pedagogical principles of peace education can be used in any area of teaching. The form of 
peace education includes pedagogy, but is also more than just the teaching methods used. It 
also includes elements such as the student-teacher relationship and communication style. 

The content is what is being taught and studied. The content may vary, but should be related to 
the students' lives. The educator should guide the students in making connections between the 
content, their own lives, and possible contradictions. 

                                                             
1 The hidden curriculum is “the transmission of norms, values, and beliefs conveyed in both the formal 
educational content and the social interactions within these schools” (Giroux & Penna, 1983). However, peace 
education should never be hidden, and should rather be explicit about teaching the values of compassion, 
diversity, equality, and nonviolence (Cawagas, 2007).   
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The structure is the educational setting, answering the question where, but it is more than just 
the physical environment. For example, in a formal school setting, the physical space is one 
component. Other components might include the administration, the rules and regulations of the 
school, the curriculum (for example, if there is a mandatory curriculum that must be followed), 
policies, etc. 

The form and content are interrelated. According to Haavelsrud (1996), there is a dialectical 
relationship between the form and content, in which the "form determines the content and the 
content determines the form" (p. 39). Haavelsrud further points out that this relationship is 
particularly important in peace education because the content is not always known, but is rather 
produced through the process of education (1996). 

Peace Education Pedagogy 
 

Peace education pedagogy can be used in all subjects and areas of teaching. While different 
themes of peace education, such as human rights or multiculturalism, can be taught as subjects 
themselves, these themes can also be integrated into other subject areas (for example, 
integrating human rights lessons into a math or social science class). The pedagogy of peace 
education can be applied in any area, subject or discipline.   

The pedagogy used in peace education is inextricably linked to the content. For example, if the 
teacher only stands in front of a classroom lecturing about peace, this would not be peace 
education. This is because this type of practice relies on the oppressive, banking-style methods 
criticized by Paulo Freire, rather than methods that empower learners. 

Key Pedagogical Principles of Peace Education 
 

Virginia Cawagas (2007) has identified four key pedagogical principles in peace education: 

1. Holism: Demonstrating that all issues are interrelated, multidimensional, and dynamic. 
Holism stands in sharp contrast to the fragmented way in which school subjects are often 
taught. A holistic vision allows us to see the complex relationships of different issues. A 
holistic vision involves looking at the temporal (past, present, future, and how they 
interrelate) and spatial dimensions (from micro to macro, and across sectors of society) of 
an issue. 
 

2. Values formation: Cawagas writes, "Realizing that all knowledge is never free of values, 
educating for a culture of peace needs to be explicit about its preferred values such as 
compassion, justice, equity, gender- fairness, caring for life, sharing, reconciliation, integrity, 
hope and non-violence" (p. 302). Peace education involves teaching for these values in all 
educational interventions. 
 

3. Dialogue: According to Cawagas, "a dialogical approach cultivates a more horizontal 
teacher-learner relationship in which both dialogically educate and learn from each other" (p. 
303). Dialogue is a key component of peace education pedagogy. In addition to class 
discussion, Cawagas suggests the following tools for dialogic pedagogy: 
 Guest speakers: For example, invite street children to a class to talk about their lives; 
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 Web charting: Make a web chart using a theme (in a circle in the center), and sub-
themes connected to the center, and draw connections; 

 Role-play: Have students act out a cross-cultural conflict; 
 Simulation: Simulate a small-arms convention for a lesson on disarmament; have 

students play different roles, such as that of an arms dealer, arms buyer, protester, etc.; 
 Singing; 
 Painting; 
 Poetry; 
 Small group discussion. 

 
4. Critical empowerment: Cawagas writes that "in critical empowerment, learners engage in a 

personal struggle to develop a critical consciousness that actively seeks to transform the 
realities of a culture of war and violence into a culture of peace and non-violence" (p. 304). 
Thus, through critical empowerment, learners develop a deeper understanding of problems, 
and are also empowered to take action to solve these problems. Critical empowerment also 
requires an understanding of power; in a system of inequitable power relations, 
empowerment involves reconstructing this system to one of more equitable, horizontal 
relations.  

 
It bears repeating that in peace education, the student is the center of learning, and the student-
teacher relationship is horizontal (as opposed to vertical or hierarchical).  In peace education, all 
participants are teaching and learning all the time, and the teacher values the knowledge and 
experience that the students bring to the classroom. In a peace education classroom, we are 
trying to model the democratic processes about which we are teaching. 

Furthermore, the learning needs to be grounded in the local context. In the case of this course, 
as it is taking place within the juvenile detention setting, it is important that the learning is 
grounded in that setting, and that examples and activities are relevant to the students.  

Finally, perhaps the most important thing to remember is: peace starts with you. In your 
classroom, you are a role model for your students. In everything you do, your students are 
learning, whether it is intentional or not. In the classroom, you can be an example of peace, 
demonstrating peaceful behavior and communication, and this alone can have a strong and 
lasting impact on your students. To support this, make sure that you take time for self-care so 
that you can feel peaceful and act peacefully. When you are cultivating your own sense of inner 
peace, it will radiate outwards and will guide your practice as a peace educator. 
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Teaching-Learning Approaches and Strategies in Peace Education. 
Excerpts from “Peace Education: A Pathway to a Culture of Peace” by Loreta 
Navarro-Castro and Jasmine Nario-Galace 
 
The “how” is as important as the “what”. Hence, the teaching-learning approaches that are 
compatible with the goals of peace education are holistic, participatory, cooperative, experiential 
and humanist.  
 
Participatory education means allowing learners to inquire, share and collaborate. It allows 
learners to engage in dialogue with the teacher or with their co-learners. The practice of 
articulating and listening to diverse points of view is an important exercise in broadening 
perspectives. Such a skill is necessary in a world where many conflicts remain unresolved 
because of peoples’ refusal to hear one another. The teacher acts more as a facilitator rather 
than an authority figure.  
 
Experiential education means learning not through didactic means but through the processing of 
one’s experience from activities initiated in the classroom. Hence, lectures are kept to a 
minimum. Learners build ideas and form their own concepts from the experience or activity they 
went through.  
 
There are many teaching-learning strategies that are compatible with the approaches to peace 
education described here. They are as follows: 

 Discussion - The small group discussion is a strategy that is used to enable the 
individual participant’s voice to be heard. To be most effective, a discussion has to be 
based on factual information and good thought-out ideas. 

 
 Pair-Share - It is a discussion technique where partner groups are formed. Facilitator 

poses a question or topic for discussion. Person A responds to the questions 
uninterrupted while B listens. After a given time, partners reverse roles. Later, A relates 
to the class the points B expressed and vice-versa. It is a good exercise to improve 
listening skills. 

 
 Visualization/Imagination - The visualization exercise helps the participants to use their 

imagination. It allows them to imagine alternatives, to, for example, situations to conflict. 
It challenges learners to “propose” solutions and not just “expose” and “oppose” 
problematic situations. 

 
 Perspective-taking - In this strategy, learners are asked to understand and appreciate 

where the other person is coming from. It is a skill used in problem-solving. This entails 
“standing in the shoes of the other and walking in them for a while” (Lee, 1960). This 
device is often used to develop empathy and tolerance. 

 
 Role-play  

 
 Problem-Solving 

 
 Encouraging Action - Whenever possible, the participants are asked to express a 

resolution or commitment to certain actions as a form of application of learning. 
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 Reading or Writing a Quotation - The reading of a peace-related quotation in the 
beginning or at the end of a lesson encourages learners to think or appreciated better 
the concepts learned in the class. (a great journal activity) 

 
 Web-Charting - Writing a word such as “war” or “peace” on the board in the beginning of 

a class and inviting students to write or draw their associations with the word stimulate 
thinking. It is also a good springboard for the discussion of a particular concept. 

 
 Use of Film and Photographs 

 
 Song/Poem Analysis 

 
 Journal Writing/Reflection 

 
 Teachable Moments - It is an opportunity seized by the teacher to discuss the hot issue 

of the day. It may be an issue that is internal to the class. 
 

 Expert Resources - Students exposed to the ideas of advocates for justice and peace. 
The use of a third person is most helpful for very controversial topics. 

 
 Reciprocal Teaching - Students take turn in facilitating. “What we hear, we usually 

forget; what we see, we usually remember; but what we do, we better understand.” 
When given a chance to teach the subject matter, students are given the chance to 
comprehend better the concepts, values and skills we want to impart. 

 
 Twinning - Students may partner with another person from a different locality/culture to 

discuss topics related to peace. 
 

 Brainstorming (explained in lesson 2) 
 

 Gallery Walk 
 

 Case Studies 
 

 Use of Charts and Graphs - If time permits, use Excel as much as possible. 
 

 Collage-making – A warning when trying to bring in magazines. Check the list of 
approved reading materials. Also check with the librarian for old copies. 
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UNIT 1 – OVERVIEW 
INNER PEACE 
 
The focus of this unit is to introduce peace education and its influence in one’s daily life. Begin 
the unit by developing a peaceful culture in the classroom, one where students feel free to 
express themselves in a positive way, ask questions without fear of negative feedback, and 
know that you are there to facilitate the process with their help and participation. 
 
Students will define the terms "conflict" and "peace," and understand their relationship. They will 
explore several quotes on peace, and brainstorm ways of building peace at various levels of 
society. 
 
They will be able to identify their emotional strengths and weaknesses, explore ways of dealing 
with anger, and develop an awareness of their personality and how these factors affect their 
reactions and responses in certain situations.  
 
Students will be defining who they are in the areas of values and personal strengths, and create 
a personal mission statement to help them focus on what is important to them. 
 
At the end of the unit, students will learn the practice of meditation, and use this as a technique 
of reflection and stress reduction 
 
Important: Built in to the end of every unit is a brief study of a Peace Hero. At the end of the 
course, students will design a short presentation/PowerPoint on a peace hero of their choice 
and present it to an adult and student audience. 
 
Resources are located at the end of this curriculum guide along with references and additional 
lessons that can be introduced throughout the course. 
 
Reminder: 
http://freerice.com  
This is an awesome site where students can practice vocabulary skills while earning grains of 
rice to send to third world countries. It is a great way to begin a class or end a class after sharps 
count. You will need to use a Smart Board or LCD projector (a Smart Board is best). Teachers 
can register and then set up an account for each student using the teacher log on and email. 
Click on Sign up in the upper left corner then look at the bottom of the next page to find the 
registration link for teachers. This must be done prior to using this in the classroom.  
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UNIT 1   
Lesson 1 - Establishing a Positive Classroom Culture   

 
Materials 

 Four Post-it chart papers 
 Chart markers 
 Pocket folders, one for each student 
 Journal, one for each student 
 Brainstorming explanation sheet (instructor use) 
 Pencils 

 
Preparation 
Write one norm on the top of each chart paper and hang where each will be in full view of 
students. Place a label on each file folder with student name and the title: Peace Education 
Novice underneath. 
 
Lesson  (60 minutes)  

1. Briefly explain the course, using the Notes to the Teacher in the first few pages of this 
curriculum. Stress the transferable skills and the VOC 256 School-to-Work course they 
will qualify to take and how that course will better prepare them for successful 
employment and independent living.  

 
2. During your explanation, prepare them for the many discussions, debates, team work 

and pair-share activities throughout the course. In order for these and many other 
activities to be meaningful, the class needs to set norms by which behavior, interaction, 
responses and listening will be measured. 

 
3. Using the ADJC Norms: Positive Communication, Responsibility, Respect, Safe 

Environment, use the Brainstorming technique and list the what each will look like in the 
classroom. Record all answers for each. Go over the answers and ask students to group 
together like answers for each norm (should try to have no more than four under each 
one). 

 
4. Now ask the group is any of the terms used need to be defined. Unless everyone 

understands the norms in the same way, disruptions may be difficult to manage. Reword 
any items for clarity base upon student feedback. When everyone is satisfied with the 
norms, get a verbal commitment from each (or a show of hands, etc.) to follow these 
norms.  

 
5. Now, ask the students what they would like to see you do when a norm is not being 

followed and you need to step in and redirect, counsel, or discipline. Let them explain 
fully what your actions will be. Be prepared to help maneuver their answers to fit in with 
the Agency’s expectations for teachers and all policies/procedures.  

 
6. Tell the group that their norms and yours will be posted the next day.  

 
7. Journal entry: write a short paragraph about a time you felt at peace. 
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UNIT 1 
Lesson 2 – Defining Conflict 

Materials: 
 Sticky notes (a different color for each group)  
 Chart paper and markers 
 Tape (to tape up chart paper) 
 White board and dry erase markers (to write quote on the board) 

 
Objectives: 

 To better understand the meaning of conflict 
 To help students identify examples of conflict at various levels (personal through 

international) 
 To consider how conflict can be both positive and/or negative 

 
Journal Entry: 
 
“Conflict is inevitable, but combat is optional.” – Max Lucade 

Lesson (60 minutes) 

1. Explain to the students for this class period, you will be exploring the word "conflict." 

2. First, you will read out a list of words that people sometimes associate with the word 
“conflict.” Share each word by reading the sentence: “When I say conflict, you think 
of…(insert word here).”. After each statement, have students express how strongly they 
associate each word with conflict using the following actions: 

 Clap their hands if they feel that the word goes with conflict often 
 Snap their fingers if they feel that the word goes with conflict sometimes 
 Stay silent if they do not think the word goes with conflict 

 
Let students know that there is no right or wrong answer for this activity. Some examples of 
words to finish the sentence with are: difference, hurt, anger, decision, normal, disagree, 
productive, struggle, clash, good, violence, fight, win/lose, win/win, lose/lose, people, learning, 
growth, creative, war, ideas, agreement, against, separate, change, avoid, intervene. (Feel free 
to use additional words, or to have students share additional words after you have finished 
reading your list) 
 
3. Ask students to share responses to some (or all) of following questions regarding the activity: 

 Which words had the loudest reaction? Why? 
 Which words had the quietest reaction? Why? 
 What causes conflicts to turn into violence? 
 Is it possible to have “conflict without combat?” Can conflict ever be good, or have a 

positive ending? 
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4. Break students into small groups and have them think about and share examples of conflict 
that they are familiar with. Explain that conflict happens at various levels, and they can talk 
about a conflict at any level, including: 

 Personal – something they were directly involved in 
 Local – something in their community, school, city, or state 
 National – something that happened in their country 
 International – something that happened in the world 

 
5. Have students share one at a time in their groups, rotating every couple of minutes. Ensure 

that only one student is talking per group at a time, and instruct the other students to in the 
group to actively listen, and to write down any “key words” that they notice from each 
student’s story. 
 

6. Once each member has had a chance to share in their group, give each group a pad of 
sticky-notes, and have them collectively write down all of the “key words” that they identified 
from their group discussions.  
 

7. Then have each group narrow down a list of their “top ten” key words they associate with 
conflict, and stick them on a piece of chart paper. 
 

8. Have each group come up with a definition for the word “conflict," using their “top ten” list of 
words to craft the definition. Have them write their definition on their piece of chart paper. 
 

9. Have each group hang up their definitions in the room, and allow everyone to do a gallery 
walk and view each group’s definition.  
 

10. Finish by having a class discussion about the activity, and the various definitions that each 
group came up with, asking: 

 What similarities do you see within the definitions? What differences? 
 Why is it important to understand the meaning of conflict? How does it relate to 

our everyday lives? 
 

Adapted from Milofsky, A. (2012). Peacebuilding toolkit for educators: Middle school edition. 
Retrieved from 
http://www.buildingpeace.org/sites/usip.qorvisdev.com/files/GPC_EducatorToolkit-
(MiddleSchool)_combined.pdf 
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UNIT 1 
Lesson 3 – What is Peace? 

Materials: 
 Paper and pencil 
 “Peace Quotes” and “Ways to Build Peace” handouts 
 Tape (to tape up handouts) 

 
Objectives: 

 Define the meaning of peace 
 Explore how peace can be achieved at various levels of society 

 
Lesson (60 minutes) 

1. Explain that “peace” is a complex word that has numerous definitions, and means many 
different things to different people. Have students create their own definitions of the word 
“peace” by writing 4 separate sentences on a sheet of paper that start with “Peace is…” 
Explain that there is no right or wrong answers, as it’s a personal definition.  
 

2. Next, explain to students that throughout history, many great thinkers have shared their 
thoughts on the word “peace.” Have students read through the “Peace Quotes” handout, 
and pick their favorite quote. 
 

3. Share with students that efforts to build peace can come from many different levels in 
society, such as inside yourself, between individuals, in schools and communities, 
between different cities and states, and even internationally. Have students fill out the 
“Ways to Build Peace” handout, having them 1) rewrite their favorite quote, 2) restate the 
quote in their own words, and 3) apply the quote to identify ways we can build peace at 
each level of society. Give students plenty of time to complete this. 

 
4. Have students post their “Ways to Build Peace” worksheets on the walls, and do a 

gallery walk, allowing students to read everyone’s perspectives. 
 

5. Bring the students back together and go around the room asking students to share on 
the following questions: 

 What strikes you after reading others’ ideas about how to make peace possible? 
 Did people have similar ideas about how to achieve peace? Or different ideas? 
 What was the point of this activity? Why is understanding peace important? 
 Who has to be involved to make peace a reality? 
 Do you see a role for yourself? How can you contribute to building a peaceful 

world 
Adapted from Orlando, A. (2005). The change agent: Building peace. Retrieved from 
http://www.nelrc.org/changeagent/backissues.htm 
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Peace Quotes (Front) 

“World peace must develop from inner peace. Peace is not just the absence of violence 
but the manifestation of human compassion.” – Dalai Lama, (1935 - present) Tibetan 
Buddhist religious leader 

“For it isn't enough to talk about peace. One must believe in it. And it isn't enough to 
believe in it. One must work at it.” – Eleanor Roosevelt (1884-1962) Former First Lady 
of the United States 

“If you want to make peace with your enemy, you have to work with your enemy. Then 
he becomes your partner.” – Nelson Mandela (1918 - present) Former President of 
South Africa 

“True peace is not merely the absence of tension: it is the presence of justice and 
brotherhood.” – Martin Luther King, Jr., (1929 - 1968) US black civil rights leader & 
clergyman 

“Peace is the ability to handle conflict constructively and without violence. When I say 
constructively, I mean driving history forward, finding new solutions.” – Johan Galtung 
(1930 - present ) Sociologist and founder of the discipline of peace and conflict studies 

 “Peace is not the absence of conflict but the presence of creative alternatives for 
responding to conflict – alternatives to passive or aggressive responses, alternatives to 
violence”. – Dorothy Thompson (1894 - 1961) U.S. journalist 

“Is not peace, in the last analysis, basically a matter of human rights – the right to live 
out our lives without fear of devastation, the right to breathe air as nature provided it, the 
right of future generations to a healthy existence?” – John F. Kennedy (1917 - 1963) 
Former U.S. President 

“When a thought of war comes, oppose it by a stronger thought of peace. A thought of 
hatred must be destroyed by a more powerful thought of love. Thoughts of war bring 
destruction to all harmony, well-being, restfulness and content. Thoughts of love are 
constructive of brotherhood, peace, friendship, and happiness.” – Abdul Baha (1844-
1921) Philosopher, religious leader 
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Peace Quotes (Back) 

“You can bomb the world into pieces, but you can't bomb it into peace.” – Michael 
Franti (1966 - present ) Musician 

“This is the way of peace -- overcome evil with good, and falsehood with truth, and 
hatred with love.” - Peace Pilgrim (1908-1981) American pacifist, walker, philosopher 

“We look forward to the time when the power of love will replace the love of power. 
Then will our world know the blessings of peace.” - William Gladstone (1809-1898) 
Former British Prime Minister 

“Peace begins with a smile.” – Mother Teresa (1910-1997) Roman Catholic nun 
 
"If there is to be peace in the world, there must be peace in the nations. 
If there is to be peace in the nations, there must be peace in the cities. 
If there is to be peace in the cities, there must be peace between neighbors. 
If there is to be peace between neighbors, there must be peace in the home. 
If there is to be peace in the home, there must be peace in the heart." 
- Lao Tzu (570-490 B.C.) Chinese Taoist Philosopher 

“Unless we teach children peace, someone else will teach them violence.” - Coleman 
McCarthy (1938 - present) American journalist, teacher, lecturer, pacifist, and long-time 
peace activist 

“Every gun that is made, every warship launched, every rocket fired signifies, in the final 
sense, a theft from those who are hungry and are not fed, those who are cold and are 
not clothed. This world in arms is not spending money alone. It is spending the sweat of 
its laborers, the genius of its scientists, the hopes of its children. . . this is not a way of 
life in any true sense.” - Dwight D. Eisenhower (1890-1969) Former U.S. President 

“If everyone demanded peace instead of another television set, then there'd be peace.” 
– John Lennon (1940-1980) English musician and songwriter 

"There is no way to peace, peace is the way." - A.J. Muste (1885-1967) Dutch-
American clergyman and political activist
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UNIT 1 
Lesson 4 – Define Self - Concept Maps Pre Assessment 

 
Materials 

 White board and markers or chart paper 
 Brainstorming Directions 
 Who Am I? set of directions (Map #1 Handout) 
 Where Am I Going? set of directions (Map #2 Handout) 
 Colored pencils 
 8.5 x 11” white paper 

 
Objectives 

 Students will gain a greater understanding of what defines them. 
 
Note: Some students may be unfamiliar with concept mapping, especially when it is used to 
describe them. The introductory activity is designed to help them understand the process.  
 
Introductory Activity (20 minutes) 

1. Assess prior knowledge of the class as a whole on concept maps. Based upon the 
response, describe what a concept map is and the many ways it can be used in school. 
Tell the students they will each be drawing a concept map about themselves but the 
class will do one first to warm up.  
 

2. Explain Brainstorming and define what it will look like in the classroom. Let students 
explain what might happen and develop guidelines to ensure everyone feels comfortable 
to contribute without chaos. See Brainstorming Directions for help, if needed. 
 

3. On the board or chart paper, place a circle in the center and label it “our school” or “the 
facility”. Brainstorm the things that “define” the school or facility at large. Group similar 
characteristics and form a spoke of the map. From that spoke, see if there are any other 
items that can be attached to it. Continue until all of the items are placed on the map. 
Explain that instead of listing everything, some concepts could be drawn (this will help 
those students who are not comfortable with their level of writing). 
 

4. Explain that they will be completing 2 maps: one entitled Who Am I? and one entitled 
Where Am I Going?  (Show Samples) 

 
Lesson (40 minutes) 

1. Brainstorm possible labels they might use on the spokes. Stress that these are only 
examples.  
 

2. Explain that the map they will be drawing will be used as a pre-assessment. Another 
map will be done at the end of the course. Each student’s map should change at the end 
of the quarter. The results will be used to measure the effectiveness of the course 
content and how the course has affected them.  
 

3. Pass out the set of directions and read together. Make sure every student is clear on 
what they are to do. Pass out the template or a plain sheet of paper, pencil and have 
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colored pencils available. The colored pencils can be used to form the spokes or used in 
drawing. 

4. Maps should be kept private. Discourage the sharing of information. 
 

5. When the first map is completed, pass out material and directions for Where Am I 
Going? and have them complete the second map. 
 

6. Collect the maps as they are finished. Pass out Peace Quotes and ask students to 
choose one they would like to discuss. 
 

7. When all the maps are completed, use the lesson “What is Peace?” by Angela Orlando 
from Thinking About Peace.  
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UNIT 1 
Lesson 5 – Values 

Materials: 
 “Life Values Inventory” handout (or computer access for students) 
 White board and dry erase markers 

 
Objectives: 

 To explore the meaning of the word “values” 
 To help students identify their personal values 
 To consider how values can relate to conflict and peace 

 
Journal Entry:  
 
"It's not hard to make decisions when you know what your values are."  - Roy Disney (1893-
1971) Brother of Walt Disney and co-founder of The Walt Disney Company 
 
Lesson (60 minutes) 

1. Write the word “Values” on the board and ask students to call out some of the things that 
they value in life. For example: family, friends, respect, money, health, being successful, 
etc. List up the values on the board. 
 

2. Have students take the “Life Values Inventory” and score their personal assessments. 
 Online inventory: http://www.lifevaluesinventory.org/ 
 Print out inventory: 

http://www.cvs.k12.mi.us/careers/pdfs/LIFE%20VALUES%20INVENTORY%205
_01_08_1%20(2).pdf 

 
3. Have students get into small discussion groups and discuss the following questions: 

 What was your top value? Bottom value? Top 3? Bottom 3?  
 Were the results surprising? Do you agree with the assessment of your values? 

Why or why not? 
 Are everyone’s values the same? 
 Can you think of how values might lead to conflict? What if one of your values is 

not being met? What if you have different values than someone else? 
 

4. Writing Assignment: Have students think about a time when they were involved in a 
conflict (it can be within themselves, with someone else, or a group conflict). What 
happened? What role did your personal values play in the conflict? 
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Positive Negative 

High Intensity 

Low Intensity 

UNIT 1 
Lesson 6 – Emotional Intelligence 

Materials: 
 Note-cards 
 White board and dry erase markers 
 “Positive Emotions” and “Negative Emotions” reference sheets (for teacher use) 

 
Objectives: 

 Create awareness of various emotions (self-awareness and awareness of others) 
 Understand how emotions relate to peace and conflict 

 
Journal Entry: 
 
“The emotional brain responds to an event more quickly than the thinking brain.” – Daniel Goleman (1946 
- ) author, psychologist, and science journalist 
 
Lesson (60 minutes) 

1. Explain that emotions are part of human nature, and that everyone experiences a variety 
of emotions in their daily lives. As the quote suggests, many people often let their 
emotions control their actions, which can sometimes lead to trouble. One way to help 
people find “inner-peace” is to better understand their emotions –what they’re feeling, 
why their feeling that way, and how they can better control their response to how they 
feel. 
 

2. Break students into small groups and give each group a stack of note-cards and marker. 
Give each group a few minutes to brainstorm as many emotions/feelings as they can 
think of, writing one emotion per note-card (if they have difficulty identifying emotions, 
give some examples from the “Positive Emotions” and “Negative Emotions” sheets).  

 
3. Once students have finished brainstorming, 

draw a grid on the white board, with one axis 
being “positive to negative” and the others axis 
being “high intensity to low intensity” (see to the 
right).  

 
4. Have each group, one at a time, plot each of 

their emotions on the chart (by writing with a 
marker) depending on whether they feel it’s 
positive or negative emotion, and whether it’s high intensity or low-intensity emotion.  

 
5. After each student has marked all of their emotions, discuss the results: 

 What patterns do we see? Did each group brainstorm similar/different emotions?  
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 Was it hard to identify emotions? Do we have any missing? 
 What emotions are near each other (grouped together)? 
 Are there any emotions that are opposites? (Ex. Happiness and sadness) How 

can we shift from a negative emotion to a positive emotion? 
 Why is it important to understand the different types of emotions? How do you 

think emotions relate to conflict and peace? 
 

6. Next, have each group place their emotions note cards face down, and have each 
student select one at random. Have the students write (or share) about a time they 
experienced that emotion. What caused it? What was the result? Do you experience that 
emotion often? Does this emotion relate to conflict/peace in any way? 

 
Adapted from Emotional intelligence exercise: increase your self-awareness. (n.d.) Retrieved 
from 
http://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId
/803/categoryId/132/Emotional-Intelligence-Exercise-Increase-Your-Self-Awareness.aspx 
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Peace Learning Center (n.d.) Retrieved from www.peacelearningcenter.org 

Positive Emotions 
CONFIDENT 

empowered 

open 

proud 

safe 

secure 
 

ENGAGED 

absorbed 

alert 

curious 

engrossed 

enchanted 

entranced 

fascinated 

interested 

intrigued 

involved 

spellbound 

stimulated 
 

AFFECTIONATE 

compassionate 

friendly 

loving 

open-hearted 

sympathetic 

tender 

warm 

GRATEFUL 

appreciative 

moved 

thankful 

touched 
 

INSPIRED 

amazed 

awed 

wonder 
 

EXCITED 

amazed 

animated 

astonished 

eager 

energetic 

enthusiastic 

lively 

passionate 

surprised 

vibrant 
 

EXHILARATED 

blissful 

ecstatic 

elated 

radiant 

thrilled 

HOPEFUL 

expectant 

encouraged 

optimistic 

amused 

delighted 

glad 

happy 

jubilant 
 

PEACEFUL 

calm 

clear headed 

comfortable 

fulfilled 

mellow 

quiet 

relaxed 

relieved 

still 

trusting 
 

REFRESHED 

enlivened 

rejuvenated 

renewed 

rested 

restored 

revived 
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Peace Learning Center (n.d.) Retrieved from www.peacelearningcenter.org 

Negative Emotions 
AFRAID 

apprehensive 

dread 

frightened 

panicked 

petrified 

scared 

suspicious 

terrified 

worried 
 

ANNOYED 

aggravated 

displeased 

frustrated 

impatient 

irritated 
 

ANGRY 

enraged 

furious 

livid 

outraged 

resentful 
 

DISLIKE 

animosity 

appalled 

contempt 

disgusted 

hate 

horrified 

hostile  
 

CONFUSED 

baffled 

bewildered 

dazed 

lost 

puzzled 
 

DISINTERESTED 

apathetic 

bored 

cold 

detached 

distant 

distracted 

indifferent 

numb 

removed 

withdrawn 
 

SURPRISED 

alarmed 

disturbed 

shocked 

startled 

troubled 

uncomfortable 

uneasy 

unsettled 

upset 

 

EMBARRASSED 

ashamed 

guilty 

mortified 

self-conscious 

 

FATIGUE 

burnt out 

exhausted 

sleepy 

tired 

weary 

worn-out 
 

PAIN 

agony 

devastated 

grief 

heartbroken 

hurt 

lonely 

miserable 

regretful 
 

SAD 

depressed 

despair 

discouraged 

disheartened  

gloomy 

hopeless 

unhappy 

 

TENSE 

anxious 

cranky 

distressed 

edgy 

fidgety 

jittery 

nervous 

overwhelmed 

restless 

stressed out 

 

VULNERABLE 

helpless 

insecure 

reserved 

sensitive 

 

YEARNING 

envious 

jealous 

longing 
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UNIT 1 
Lesson 7 – Understanding Anger 

Materials: 
 Stick figure hand-out 
 Crayons/colored pencils 
 Flip chart paper 
 "Peace Talks: Regarding Gandhi – Understanding Anger" excerpt with Arun Gandhi 

 
Objectives: 

 Help students understand the emotion of anger 
 Identify how to channel anger effectively 

 
Introductory Activity (25 minutes) 

1. Break students into small groups (3-4) and give each group a “stick figure hand-out” and 
some crayons or colored pencils. 

 
2. Before students start drawing, have them brainstorm what an angry person typically 

looks like. Have them take turns coming up with ideas in their group, and then 
strategizing how they will create their drawing. 

 
3. Have each group draw on their stick figures what an angry person looks like, and what 

happens inside someone’s body when they get angry. 
 

4. Also have each group draw a “thought bubble” above their stick figure and write inside 
what the person is thinking. 

 
5. When everyone is done, have each group show their drawing and talk about what they 

have drawn. Ask each group: What is it like to feel like that? What are some ways to 
deal with those feelings that don’t hurt you and don’t hurt anyone else? 
 

Adapted from Mattingly, B. (2009) Help Increase the Peace Program Manual. Baltimore, MD: 
American Friends Service Committee 
 

Lesson (35 minutes) 

1. Have each group brainstorm and collectively identify a “top-five” list of things that make 
them angry. These can be things that other people do, things about their community, 
things about society, etc. 

 
2. Have each group share their list with the rest of the group 
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3. Next have students read the excerpt from “Peace Talks: Regarding Gandhi – 
Understanding Anger” with Arun Gandhi (Mahatma Gandhi’s grandchild). Explain to the 
students that Mahatma Gandhi was one of the most famous peace makers in history and 
led a nonviolent movement to help India gain its independence from Britain. He was also 
a source of knowledge and inspiration for Martin Luther King Jr. during the civil rights 
movement in America. Arun Gandhi was Gandhi’s grandson. 

 
4. Discuss with the class:  

 What do you think about Gandhi’s comparison between anger and electricity?  
 Do you have an example of when someone abused anger and it became 

destructive? 
 How about an example when anger was used in a positive way as energy to do 

something good? 
 Why is it important to understand anger? How does it relate to conflict and 

peace? 
 

5. Have each student write an “anger journal” entry, writing about something that makes 
them angry with the intention of finding a solution and turning it into positive action.  
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Peace Talks: Regarding Gandhi – Understanding Anger (4/25/06) 

Carol Boss (Interviewer): I know you have many memories of your 

grandfather. Can you start by sharing with us one that is particularly vivid 

for you? 

Arun Gandhi: I think the most vivid memory I have of living, as a young 

boy, with him was his lesson in anger management. I was a very angry, 

young man when I was growing up in South Africa. I became a victim of 

prejudices, was beaten up by whites, and then by Blacks, because both did 

not like the color of my skin. It filled me with a lot of rage. I wanted, "eye-

for-an-eye" justice. That is when my parents took me to him in India. I had 

the opportunity to live with Grandfather. 

The first lesson he taught me was to understand [my] anger, and being 

able to channel that anger into positive action. He said that anger is like 

electricity. It is just as useful and just as powerful, if we use it intelligently. It 

can be just as deadly and destructive, if we abuse it. Just as we channel 

electricity, bring it into our lives and use it for the good of Humanity, we 

must learn to channel anger in the same way. We can use that energy for 

the good of Humanity, rather than abuse it. He taught me how to channel 

anger, how to write an anger journal - with the intention of finding a 

solution. I did this for many years. It helped me considerably in 

understanding and channeling the energy into positive action. 

 

Excerpt from Peace Talks: Regarding Gandhi. (2006). Retrieved from 
http://www.goodradioshows.org/peaceTalksL38.html 
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UNIT 1 
Lesson 8 – Identifying Personal Strengths 

Materials: 
 Computers to take Strengths Assessment 

 
Objectives: 

 Help students understand their personal strengths 
 Build self-esteem 

 
Lesson (60 minutes) 

1. Explain that another component of achieving inner-peace is having self-confidence in 
your abilities, and understanding what your strengths are. Knowing your strengths helps 
you identify what type of education, job, and/or community activities you’d excel in and 
enjoy most. It can also help you understand how you approach conflicts. 
 

2. Have students take a personal strengths assessment, such as VIA Strengths 
Assessment: http://www.viame.org/www/ 
 

3. Next have students get into groups based on similar strengths, and have them discuss 
their strengths.  

 What was their top strength? Bottom strength?  
 Top three? Bottom three?  
 Were they surprised by any of the results? Do they agree with this assessment? 

Why or why not? 
 

4. In their groups, have students work together to identify how they can use their top 
strength(s) to better resolve conflicts and build peace. (For example, someone can use 
the strength of “curiosity” to take time and explore the conflicts that they’ve been 
involved in or see around them. Why did the conflicts happen? What might have stopped 
them? Who contributed? Etc. Their curiosity will fuel them to find these answers, making 
them more educated and equipped to handle future conflicts in a more peaceful way). 

 
5. Once the students are done brainstorming, have each group share what they came up 

with. 
 

6. Debrief with the students and ask: 
 What was the point of this exercise?  
 Why is it important to understand our personal strengths?  
 How can it help us achieve inner-peace? Peace at other levels? 
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UNIT 1 
Lesson 9 – Personal Mission Statement 

Materials: 
 Mission Statement worksheet 
 Actions, Values, and Causes handouts 

 
Objectives: 

 Have students reflect on what’s important to them 
 Create a personal mission statement 

 
Journal Entry: 
 
“The purpose of life is a life of purpose.” – Robert Byrne (1930 - ) American author 
 
 
Lesson (60 minutes) 

1. Explain that a mission statement is something that almost every business, nonprofit 
organization, school, church, etc. has in order to share with everyone what their purpose 
is for existing. A few examples of mission statements: 

 Google - Google’s mission is to organize the world‘s information and make it 
universally accessible and useful. 

 Nike - To bring inspiration and innovation to every athlete in the world. 
 Red Cross – The American Red Cross prevents and alleviates human suffering 

in the face of emergencies by mobilizing the power of volunteers and the 
generosity of donors 

 
2. Ask students to share: Why might it be important to have a mission statement? What 

should be included in a mission statement? 
 

3. Share that a good mission statement should do three things:  
 Guide actions and decision-making (What do I value?) 
 Provide a sense of direction (What do I want to do? Who do I want to help?)  
 Distinguish an overall goal (What is the end result? What value will I create?) 

 
4. Hand out the Creating a Personal Mission Statement worksheet. Explain that the 

students will be focusing on what is important to them and what they want to do with 
their life. 

 
5. First, have the students go through the “Actions” handout, selecting 3-5 actions that 

inspire them most. Explain that “actions” provide the “direction” of their mission 
statement, answering the question “what do I want to do?” Stress that the handouts are 
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simply to help brainstorm, and they don’t have to only use words on the list (5-10 
minutes) 

 
6. Next, have students go through the “Values” handout, selecting 3-5 values that are at 

the core of who they are as a person. Explain that values are what guide our actions and 
decision-making. They keep us on track. (5-10 minutes) 

 
7. Once students have selected their actions and values, have them try to match up their 

actions to their values. See if they “make sense” together in a phrase, and if it represents 
something that they want to do. (For example, can you “inspire (action) creativity 
(value)?”) (5 minutes) 

 
8. Next, have students identify their “Causes/Passions” that they really believe in and most 

want to be a part of. What groups of people, organizations, or causes are they 
committed to serving in a positive way? Where and with whom is their passion? This 
should answer the question “who do I want to help?” (5-10 minutes) 

 
9. Now that students have identified their actions, values, and causes/passions, it’s time to 

put them all together into a personal mission statement. Try to answer the question 
“What is my purpose in life?” Using these three components to articulate what your heart 
is telling you. (5-10 minutes) 

 
10. Once they’ve written a rough draft, have them “test” the effectiveness of their mission 

statement by having them reflect on the following questions:  
 Is it you? Is it true? 
 Does it make sense? 
 Is it inspiring? Does it excite you? Does it excite others?  (ASK!) 
 Would you be willing to have your life be about this and only this? 
 Does your mission statement reflect all of the different parts of your life? 

 
11. Allow students to make any necessary modify their mission statements, and attempt to 

create a final version. Explain to students that a mission statement is something that 
does not stay the same, but will change throughout their life, depending on their 
experiences. However, it is very helpful, because it forces you to think about the 
meaning of your life deeply, and really helps in keeping you on track with what you want 
to do in life (5-10 minutes) 
 

Adapted from “Mission possible:” Creating a personal mission statement. (n.d.). Retrieved from 
www.bonner.org 
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Creating a Personal Mission Statement 

 
STEP ONE:  My Actions 
 

____________________ ____________________ ____________________ 
 

Alternate actions:  ______________________________________________________ 
 
STEP TWO:  My Values 
 
 ____________________ ____________________ ____________________ 
 
 Alternate values:  ______________________________________________________ 
 
 
STEP THREE:  Actions/Values Match-Up 
 
Can you ___________________ (action) _____________________ (core value)? 
 

Can you ___________________ (action) _____________________ (core value)? 
 

Can you ___________________ (action) _____________________ (core value)? 
 
 
STEP FOUR:  My Causes/Passions 
 

____________________ ____________________ ____________________ 
 
STEP FIVE:  Rough Draft 
 
Mission = Actions + Values + Causes/Passions 
 
Reflect upon what you have done thus far and think about what want your life to be about. 
What is your purpose? Articulate what your heart is telling you, using your actions, values and 
tribes as your guide.  
 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 
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_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Questions to reflect on: 
 Is it you? Is it true? 
 Does it make sense? 
 Does it inspire you? Does it excite you? 
 Does it excite others?  (ASK!) 
 Would you be willing to have your life be about this and only this? 
 Does it reflect each of your roles (Personal, Social, School, Community)? 
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Actions 
Accomplish 
Achieve 
Advance 
Affect 
Analyze 
Appreciate 
Assist 
Believe 
Brighten 
Build 
Call 
Cause 
Challenge 
Change 
Choose 
Claim 
Collect 
Command 
Communicate 
Compete 
Complete 
Compliment 
Compose 
Connect 
Construct 
Create 
Defend 
Delight 
Deliver 
Demonstrate 
Design 
Discover 
Distribute 
Dream 

Drive 
Educate 
Embrace 
Empower 
Encourage 
Enhance 
Enjoy 
Enlighten 
Entertain 
Evaluate 
Examine 
Exercise 
Excite 
Explore 
Express 
Forgive 
Generate 
Give 
Heal 
Help 
Identify 
Illuminate 
Imagine 
Improve 
Increase 
Influence 
Inspire 
Integrate 
Introduce 
Invent 
Joke 
Laugh 
Lead 
Light 

Live 
Love 
Make 
Master 
Maximize 
Motivate 
Navigate 
Nurture 
Offer 
Open 
Organize 
Originate 
Participate 
Perform 
Persuade 
Plan 
Play 
Possess 
Practice 
Praise 
Pray 
Prepare 
Present 
Preserve 
Produce 
Progress 
Promote 
Protect 
Provide 
Pursue 
Question 
Receive 
Reclaim 
Reduce 

Reflect 
Regard 
Relate  
Relax 
Release 
Rely 
Remember 
Renew 
Respect 
Restore 
Return  
Sacrifice 
Serve 
Share 
Speak 
Stand 
Succeed 
Support 
Sustain 
Take  
Teach 
Transform 
Translate 
Travel 
Understand 
Unify 
Utilize 
Value 
Venture 
Verbalize 
Volunteer 
Work 
Worship 
Write 
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Values 
Accomplishment 
Accuracy 
Achievement 
Adventure 
Affection 
Attractiveness 
Balance 
Being Real 
Boldness 
Brilliance 
Change 
Charity 
Cleanliness 
Confidence 
Commitment 
Community 
Compassion 
Contentment 
Contribution 
Control 
Cooperation 
Courage 
Courtesy 
Creativity 
Curiosity 
Dependability 
Determination 
Dignity 
Discipline 
Diversity 
Education 
Efficiency 
Empathy 
Empowerment 
Enthusiasm 

Equality 
Excellence 
Excitement 
Fame 
Faith 
Family 
Fearlessness 
Flexibility 
Focus 
Forgiveness 
Freedom 
Friendliness 
Friendship 
Fun 
Generosity 
Gratitude 
Growth 
Happiness 
Hard-Working 
Health 
Helpfulness 
Hopefulness 
Honesty 
Honor 
Hope 
Hospitality 
Humility 
Humor 
Independence 
Inner-peace 
Integrity 
Intelligence 
Joy 
Justice 
Kindness 
Knowledge 

Leadership 
Liveliness 
Love 
Loyalty 
Making a 
Difference 
Maturity 
Moderation 
Modesty 
Nobility 
Nonviolence 
Open-Mindedness 
Optimism 
Organization 
Originality 
Passion 
Patience 
Peace 
Perfection 
Perseverance 
Positive attitude 
Power 
Practicality 
Productivity 
Professionalism 
Purity 
Purposefulness 
Recognition 
Reflection 
Relationships 
Reliability 
Resilience 
Resourcefulness 
Respect 
Responsibility 
Safety 

Satisfaction 
Selflessness 
Self-Discipline 
Self-Expression 
Self-Worth 
Sensitivity 
Service 
Sharing 
Significance 
Silliness 
Simplicity 
Sincerity 
Skillfulness 
Spirit 
Stability 
Strength 
Success 
Teamwork 
Thankfulness 
Thoroughness 
Tolerance 
Tradition 
Tranquility 
Trust 
Truthfulness 
Understanding 
Uniqueness 
Unity 
Vitality 
Warmth 
Wealth 
Wisdom 
Youthfulness 
Zest 
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Causes/Passions 
Abuse Prevention 
Acting 
Addiction (Drugs, 
Alcohol, etc.) 
African Studies 
Animal 
care/protection 
Architecture 
Art 
Athletics 
Banking 
Border issues 
Broadcasting 
Business 
Cancer research 
Charity 
Child protection 
Churches 
Community Service 
Computers 
Cooking / Food 
Crime Prevention 
Cultural Issues 
Dance 
Dentistry 
Discrimination 
Disease- 
Prevention 
Education 
Elderly 
Electronics 

Entertainment 
Entrepreneurship 
Environment 
Exercise 
Family Issues 
Farming 
Film / Movies 
Fitness 
Forestry 
Government 
Graphic Design 
Health care 
Hip-Hop/Rap 
History 
Homelessness 
Human rights 
Humor 
Hunger 
Immigration 
Indigenous Issues 
International 
Relations 
Journalism 
Justice 
Language 
Law 
Latino Studies 
Leadership 
Literacy 
Literature 
Math 

Mechanics 
Media 
Medicine 
Military 
Multiculturalism 
Music 
News 
Nature 
Nonprofit 
Nonviolence 
Nutrition 
Peace 
Painting 
Performing Arts 
Photography 
Politics 
Poverty 
Printing & 
publishing 
Public Safety 
Racism 
Refugee/Migrant- 
issues 
Religion/Faith 
Restaurants  
Sales 
Science 
Service 
Social Justice 
Social Work 
Space Exploration 

Special Education 
Spirituality 
Sports 
Surgeon 
Teaching 
Technology 
The Poor 
Therapy 
Tourism 
Transportation 
Travel 
Unity 
Veterans 
Violence- 
Prevention 
Website 
Development 
Wildlife 
Women’s issues 
Youth 
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UNIT 1 
Lesson 10 – Mindfulness & Meditation 

Materials: 
 Smart board or LCD projector 
 White board and markers 
 Paper and pencil 

 
Objectives: 

 Help students understand the benefits of mindfulness and meditation 
 To provide students with a meditative technique to find inner-peace 

 
Journal Entry: 
“Nothing can bring you peace but yourself.” – Ralph Waldo Emerson (1803-1882) American 
essayist, lecturer, and poet 
 
Lesson (60 minutes) 

1. Have students watch the following clip featuring the Dalai Lama on “inner peace”:  
 http://www.youtube.com/watch?v=_QvVaZfFDKw  
 Before watching the clips, explain to students that the Dalai Lama is one of the 

most influential leaders in Tibetan Buddhism, he won the Nobel Peace Prize in 
1989, and he has given public talks all over the world on how to achieve peace. 
 

2. After watching the clip, discuss with the class: 
 What do you think about what the Dalai Lama said? 
 Can we achieve true peace and happiness with money alone? What else might a 

person need to find inner peace? 
 Can money actually bring added stress? Why or why not? 
 How does showing other people kindness and compassion give us personal 

benefit? 
 

3. Share with students that one way the Dalai Lama (and many others) explain we can 
achieve inner-peace is through meditation. Explain that the act of meditation is simply 
taking some time out of the day to pause, breathe deeply, and reflect. It can be a great 
way to reduce stress and overcome some of the struggles we are having. 

 
4. Explain to the students that for today’s class we will be simply be taking the time to 

meditate and reflect on how we can each achieve inner peace with ourselves. 
 

5. Throughout the meditation exercise, consider playing some calm music in the 
background. There are many websites with streaming meditative music/video available, 
such as:  

 http://www.youtube.com/user/yogaduke (various natural sounds) 
http://www.youtube.com/watch?v=fYxKB70dhaw (River/Stream) 
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 http://www.youtube.com/watch?v=6civGWY1f2s (Meditation and video) 
 http://www.anahatas.info/music/ (Various streaming music) 

 
6. Share with students that a helpful way to try and meditate is by using the acronym 

P.E.A.C.E. Walk students through each part of the acronym as the music plays in the 
background. 

 P is for pause. As you attempt to meditate, it is important to “pause,” trying to let 
go of the past and the future, and just trying to “be” in the present moment while 
you meditate. (Have students take a few seconds to try and “pause” and be in 
the present moment.) 
 

 E is for exhale.  Deep breaths allow you to let go of some of the stress you may 
have. When you exhale you may want to let out a big sigh. And after you exhale 
you want to...inhale, taking nice, deep breaths. (Give students a chance to take a 
few deep breaths) 
 

 A is for acknowledge. As you continue to breathe, acknowledge your situation as 
it is. You may be feeling upset, angry, frustrated, or maybe even happy and 
joyful. Acknowledging just means that you recognize the situation as it is, and 
how you feel about it, whether you like the feelings or not. This is an important 
step to understanding yourself and what you need for inner-peace. (Give 
students a couple of minutes to “acknowledge” how they are feeling.) 
 

 C is for choose. Choosing how to respond to your feelings may only take a few 
moments, but could also take days, weeks or even months. When thinking of 
how you want to “choose” to respond, remember to have “compassion” for 
yourself, and for others. How will your response affect your personal well-being, 
and the well-being of other people? (Give students a few more minutes to reflect 
on possible “choices” regarding how they can respond to their feelings.) 
 

 E is for engage. After you have paused, exhaled, acknowledged your feelings, 
and chosen your response, you are ready to engage with people, with the 
situation, with life. This is the final step of meditation. 

 
7. Allow students to take several more minutes to meditate, using the P.E.A.C.E. acronym 

to help them reflect. (This exercise can be used periodically throughout the course to 
give students time to reflect, such as at the end of each unit) 

 
8. If time permits, have students write their reflections in a journal. What feelings came to 

mind as they reflected? Did they “choose” how they want to respond to those feelings? 
 

Adapted from Saltzman, A. ( n.d.) Mindfulness: A guide for teachers. Retrieved from 
http://www.contemplativemind.org/Mindfulness-A_Teachers_Guide.pdf  
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UNIT 2 – OVERVIEW 

INTERPERSONAL PEACE 
 
In this unit, students will better understand how to use effective communication and active 
listening skills. They will be able to develop their own class rubric and describe the benefits of 
using a rubric.  
 
Students will identify their dominant conflict styles and learn about alternative ways to handle 
conflicts. They will practice win/win problem solving techniques to resolve conflicts more 
effectively. They will be able to distinguish between needs and wants, and learn about the 
concept of human rights. 
 
There is a wealth of information available on this topic and additional resources are available at 
the end of this curriculum guide. Please be aware that some of this material is covered in the 
housing units as part of each youth’s programming that targets cognitive restructuring. Although 
many of the lessons have been viewed by our psychology department, feel free to contact the 
psych associates or the lead psychologist with any concerns before beginning a lesson. Remind 
the students that even though they might have covered a topic, our focus is the development of 
peace and its sustainability in their lives from an educational, vocational and community level.  
 
Reminder: 
http://freerice.com  
This is an awesome site where students can practice vocabulary skills while earning grains of rice to send to third 
world countries. It is a great way to begin a class or end a class after sharps count. You will need to use a Smart 
Board or LCD projector (a Smart Board is best). Teachers can register and then set up an account for each student 
using the teacher log on and email. Click on Sign up in the upper left corner then look at the bottom of the next page 
to find the registration link for teachers. This must be done prior to using this in the classroom.   
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UNIT 2 
Lesson 1 – Effective Communication 

Materials: 
 Flip chart paper and markers 
 Smart board or LCD projector 

 
 

Objectives: 
 Help students understand the elements of communication 
 Identify bridges and barriers to effective communication  

 
Lesson (60 minutes) 

1. Write the word “communication” on the board, and ask students to share examples of 
ways that we communicate. List their responses, and add the following if not mentioned: 
talking on the phone, texting, writing, body language, making a facial expression, telling 
a story, singing/rapping a song, acting out a story, etc. 
 

2. Have a couple students try to define the purpose of communication. If students have 
trouble, explain that communication is used to send a message from one person to 
another (or to a group of people).  
 

3. Share with students that poor communication and/or miscommunication is one of the 
most common causes of conflict between two people, and that to achieve interpersonal 
peace, it is important to understand the different parts of the communication process. 
 

4. Display the following diagram on the board: 

5. Explain that communication has 4 key parts:  
 Sender – Person sending the message 
 Message – What the sender is communicating (can be verbal and nonverbal) 
 Receiver – The person that receives and makes sense of the message 
 Feedback – The receiver’s response to the message (can be verbal and 

nonverbal) 
 

6. Review the following communication scenario between John and Marcus:  
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John says to Marcus “Hey man, I don’t think I’m going to go to that party tonight, I heard 
that Bobby is going to be there. I think I’m just going to stay home and play some video 
games.” Then ask the students: 

 Who is the sender? (John) 
 What is the receiver? (Marcus) 
 What was the message? (Several possible messages – I don’t want to go to the 

party, I don’t think Bobby likes me, I don’t like Bobby, I’d rather play videogames 
than go to a party, etc). Make a point to explain that the meaning of the message 
can be different from what the sender intends, and what the receiver interprets 

 Explain that feedback is how a receiver can confirm that they received the 
message, and to find out if they understood the message correctly or not. 
Without feedback, the meaning of the message may be misinterpreted. 

 Have the students brainstorm possible ways that Marcus could use feedback to 
clarify the message. For example: 

i. I don’t quite understand. Can you clarify why Bobby being at the party 
makes you not want to go? 

ii. What’s the issue that you have with Bobby? 
iii. So it sounds like you are wanting to avoid seeing Bobby? 

 
7. Next, have students watch the famous clip from “Who’s on First?” to give an example of 

the communication process (sending and feedback) not working effectively. 
 http://www.youtube.com/watch?v=QAirq0Wc2Gk 

 
8. Discuss with the class: 

 Who was the sender? Who was the receiver? 
 What caused the miscommunication? How was feedback used? Effectively? 

Ineffectively? 
 How can poor communication lead to conflict? 

 
9. Explain that there are lots of different positive and negative behaviors that can help or 

hurt the communication process between two people.  
 

10. Have the class brainstorm a list of negative behaviors (barriers) in communication. List 
their responses on a flip chart paper, and add any of the following: 

 Not listening 
 Yelling or talking too loudly 
 Getting angry 
 Lying or not being open/honest about how you really feel 
 Being sarcastic 
 Criticizing or putting people down 
 Name-calling 
 Negative nonverbal messages (rolling your eyes, frowning, etc) 
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 Interrupting 
 Threatening, accusing, or blaming 

 
11. Now ask the class to brainstorm a list of positive behaviors (bridges) in communication. 

List their responses on a flip chart paper, and add any of the following: 
 Actively listening 
 Acknowledging the sender by nodding your head periodically, saying “uh-huh,” 

etc) 
 Making eye contact 
 Trying to understand how the other person feels 
 Clarifying what the speaker said to make sure you understood correctly 
 Repeating back what the speaker is saying 

 
12. Point out that most communication between people includes both bridges (positive 

behaviors) and barriers (negative behaviors). Whether the communication leads to 
conflict often depends on the balance between bridges and barriers. 
 

13. Next have students watch a short clip(s) from a movie or TV show that includes 
communication bridges and barriers. Have students take notes on the various 
communication bridges and barriers that they observe. An example of a good clip is: 

 Everybody Loves Raymond – “Ally’s F” Part 1: 
http://www.youtube.com/watch?v=nqZEfuPEGrI 
 

14. After watching the clip(s), discuss with the students: 
 How realistic was the communication in the clip compared to real life? 
 What was a communication barrier that you observed? What was the result? 
 How could the characters have improved the communication? 
 Why is understanding communication important? How does it relate to 

interpersonal conflict/peace? 
 

Adapted from Advocates for Youth, Washington, DC, www.advocatesforyouth.org 
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UNIT 2 
Lesson 2 – Active Listening 

Materials: 
 White board and markers 

 
Objectives: 

 Help students understand the elements and importance of active listening 
 Give students an opportunity to practice active listening 

 
Journal Entry: 

“Man's inability to communicate is a result of his failure to listen effectively.” – Carl Rogers (1902-1987) 
American psychologist 
 
Lesson (60 minutes) 

1. Write “Active Listening” on the board and ask the class to brainstorm what 
characteristics they associate with active listening, writing the responses on the board. 
 

2. Distribute the “Four Ways to Listen Effectively” hand-out, and review it with the students. 
Explain that active listening is much more than simply remaining silent. Using 
appropriate body language, echo responses, paraphrasing, and summarizing the 
speakers points are all effective ways to make the speaker feel like you are truly 
listening to them. 
 

3. Explain that the students will now get an opportunity to practice these skills. Have the 
students number off by ones and twos. Then have the students form their chairs into 
two circles facing each other. Ask the “ones” to move their chair on the inside of the 
circle facing out, and the “twos” will have their chairs on the outside circle facing in. 
 

4. Explain that you will ask a question, and that the “ones” should answer, speaking for 
about one-two minutes. While they are speaking, have the “twos” practice active 
listening skills, including summarizing the speakers basic points. Then have the “ones” 
confirm whether or not the summary was accurate and clarify anything that was 
inaccurate. 
 

5. Repeat the process, having the “twos” answer the question, and the “ones” practice 
active listening  
 

6. After both partners have discussed the question, ask the outer circle to move one chair 
to the left (or the inner circle to move one chair to the right) and ask another question. 
 

7. Some possible questions you could have the partners discuss are: 
 What is the best movie you have ever seen and why is it your favorite? 
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 If could meet anyone in the world, who would it be and why? 
 If everything about you were to change accept one thing, what one thing would 

you keep and why? 
 What is your absolute favorite hobby and why? 
 What is one goal you’d like to accomplish in the next year and why is it important 

to you? 
 If you could rule the world, what is the first issue you would change and why? 
 If you could have any job in the world, what would it be and why? 

 
8. Debrief with the students, asking: 

 What did one of your partners do that made you feel listened to? 
 What effect does it have on your speaking when you feel someone is truly 

listening? 
 What was the point of this activity? 
 How does active listening relate to conflict? Interpersonal peace? 

 

Adapted from Mattingly, B. (2009). Help Increase the Peace Program Manual (4th edition). 
Baltimore, MD: The Middle Atlantic Region 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



47 | P a g e  

 

   

Four Ways to Listen Effectively 

1. Use your body to say “I’m listening.” 
 Frequent eye contact 
 Nodding the head 
 Body oriented toward the speaker (head, arms, legs) 
 Say “yeah,” “uh-huh,” “I see,” “mm-hmm,” “right,” etc. 

 
2. Use “echo responses,” repeating a word or phrase spoken by the speaker. Echo 

responses allow you to direct the flow of conversation without major interruptions. 
This technique unobtrusively focuses the attention of the speaker on things that may 
be unclear to you.  
 

3. “Paraphrase” or restate what the speaker has said in your own words. This is a 
crucial skill that requires practice. 

a. Include both facts and feelings. Body language and tone of voice will clue you 
their feelings 

b. A paraphrase contains no hint of judgment or evaluation, but describes 
sympathetically. 

 “So you believe very strongly that…” 
 “The way you see it then…” 
 “You were very unhappy when…” 
 “You felt quite angry with your friend in that situation…” 
 “If I’m understanding you correctly, you…” 

c. Focus on the speaker. “You…” 
 

4. Summarize the speaker’s basic points as you’ve heard them. A summary is a 
statement of the key points of information offered by the speaker. This gives you an 
opportunity to see if you’ve fully understood the speaker correctly. Use the summary 
to focus the speaker’s statement in terms of issues and solvable problems, instead 
of personalities. In the final summary, obtain the agreement of the speaker that you 
have summarized both accurately and completely.  

 “So to summarize, you felt irritated when your friend borrowed your stuff 
without asking because you had already told them not to, and now you’re not 
sure if you should trust them anymore. Is that correct?”  
 

Adapted from Cabezudo, A., & Reardon, B.A. (2002). Learning to abolish war: Teaching toward 
a culture of peace. Retrieved from http://www.haguepeace.org/resources/book2/English2.pdf 
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UNIT 2 
Lesson 3 - Effective Communication Rubric 

Materials 

 Chart paper or white board (Brainstorming) prepared with the headings: Does Not Meet 
Expectations; Approaching Expectations; Meets Expectations; Exceeds Expectations. 

 Small post-it notes, 3 colors 
 Samples of Rubrics (found in Resources) 
 Smart Board and link: http://rubistar.4teachers.org/index.php?screen=NewRubric  
 

Objectives 

 Students will be able to distinguish between approaching, meeting or exceeding 
expectations. 

 Students will use Brainstorming as a consensus-building tool in a efficient manner 
 Students will be able to demonstrate the range of skills outlined in a rubric for Active 

Listening, Effective Communication or Working in Groups. 
 

Introduction Activity 

Based on the previous two lessons, brainstorm what it means to "Effectively Communicate." 
Students should also now realize that listening is a vital part of the communication process. 
During the course of this class, students will have several opportunities to address the class, 
report on group work and even speak before other classes and visitors. Since effective 
communication is a skill that takes time to develop, it is important to track student progress. The 
first thing they will be asked to do is help make a rubric that will be used to measure their 
effective communication skills. 

Lesson (60 minutes) 

1. Explain the use of rubrics by teachers and how they are beneficial to students prior to 
beginning a project or presentation. Let students know they will be creating two rubrics, 
one for Effective Communication and one for Active Listening. They will have a choice to 
do a third on Working in a Group Setting. 
 

2. Practice making a rubric by choosing a task familiar with all students, say, writing a 
paper or doing an oral book report. Pass out samples of rubrics for reference. Explain 
the headings on the chart paper or Smart Board. 
 

3. Have students use the Brainstorming technique to list criteria for the chosen task. Group 
any like answers to narrow the criteria as much as possible. Now ask students to decide 
what the task would look like if the student was able to do each criteria item at an 
average level. Work up or down the Expectation domains until you have finished at least 
one criteria level across all domains. If students seem confused or apprehensive about 
the sample, do another criteria item. 
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4. When students feel confident to begin work in their own rubric for the class, go the 
Rubistar and begin using this tool. This is only a suggestion. If you prefer to do it on 
paper and pencil as a group, you may want to consider breaking the class into smaller 
groups and give each one a criteria item (chosen by the brainstorming technique for 
either Active Listening or Effective Communication).  
 

5. After the rubric is completed and all students agree with the entries for each criteria 
level, have volunteers demonstrate a level for a particular criteria item without telling the 
group where on the rubric they will be working from. See if the class can figure out 
where the student’s demonstration falls on the rubric. 
 

6. Let students know that their rubric(s) will be published and used in classroom activities 
throughout the term. 
 

7. As an example of how the power of words can make a change, show the film clip: 
 http://www.youtube.com/watch?v=c4s3CvFIoCU&feature=player_detailpage  

Resources:  
Revere High School, School-wide Rubrics  www.revereps.mec.edu/.../rubrics/        
Junior Achievement “Biz Kids” www.ecb.org/ 



50 | P a g e  

 

   

UNIT 2 
Lesson 4 – Conflict Styles 

Materials: 
 “What Do You Do When…?” worksheet 
 Conflict Styles handout 
 White board and markers 
 Pencils 

 
Objectives: 

 Be able to identify the various conflict styles 
 Have students examine which conflict style they use most 
 Role play to practice and analyze different ways of approaching conflict 

 
Introductory Activity (15 minutes) 

1. Explain to students that people respond to conflicts in very different ways and there is no 
single correct way to respond. Tell students they are going to do an activity that will help 
them determine how they tend to respond to conflict. 
 

2. Distribute the “What Do You Do When…?” worksheet and have students complete it 
(Tell the students to answer as they would honestly respond to each situation, not what 
they think is the “right” answer). When they finish, have students share what patterns 
they see on their worksheets. What letter do they have a lot of one particular letter? Or 
a mix? 
 

3. Write the five styles by name on the board (Avoiding, Competing, Accommodating, 
Compromising, Problem Solving). Ask students to guess which style matches each 
letter on the “What Do You Do When. . . ?” Worksheet (A. Competing, B. Avoiding, C. 
Accommodating, D. Compromising, E. Problem Solving). 
 

4. Have them identify their dominant style by looking at their pattern. 
 

5. Distribute the Conflict Styles Handout and go over the highlights of each style. Ask 
students: 

 What patterns do we see in the class? Which conflict style do people in class 
seem to use the most? The least?  

 Why do you think you use a particular conflict style more than others? 
 

Lesson (45 minutes) 

1. Tell students that they will now see what the different conflict styles look like by acting 
them out. 



51 | P a g e  

 

   

 
2. Have students get into small groups (preferably 5 groups) and discuss common 

interpersonal conflicts that they encounter in their daily lives. It can be ones that that 
they have personally experienced, witnessed, or hypothetical. If students have a tough 
time coming up with a conflict scenario, they can use one from the “What Do You Do 
When…?” worksheet 

 
3. Randomly assign each group a conflict style and have them act out their conflict using 

that style. 
 
4. Give each group some time (5-10 minutes) to practice acting out their assigned scenario 

and conflict style. 
 
5. Have each group present their scenario/conflict. After each group presents, have the 

class identify which conflict style was presented and how they know.  
 
6. After each group has presented, discuss with the students: 

 What was the point of today’s activity?  
 Why is it important to understand the different styles of handling conflicts? 

How does this relate to everyday life? 
 How does this relate to building peace? 
 Is it useful to know what style you use most often? Is it helpful to understand 

other people’s style? Why? 
 Why might you use different styles with different people in different 

situations? Ask for examples. 
 Is one style best for managing conflicts? 
 Are the conflict styles used at other levels of society (groups, communities, 

nations, etc)? Ask for examples. 
 

Adapted from Milofsky, A. (2012). Peacebuilding toolkit for educators: Middle school edition. 
Retrieved from 
http://www.buildingpeace.org/sites/usip.qorvisdev.com/files/GPC_EducatorToolkit-
(MiddleSchool)_combined.pdf 
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Worksheet: What Do You Do When…? 
 
Directions: Read the scenarios below and write the letter of the response that 
most closely matches what you would do in the situation. You may find that none 
of the responses reflects exactly how you would respond, but try to pick the one 
closest to what you would do. You can use each letter as many times as you 
want. 
 
Responses: 
 

A. Try to convince someone of your point or stand up for what you believe. 
Address the problem directly. 
 
B. Walk away from the situation, ignore the situation, or deny that there is a 
problem. 
 
C. Do what others want even if you disagree or if it’s not what you want. 
 
D. Make a quick compromise. 
 
E. Find a solution that makes everyone happy. 
 
 
Scenarios: 
 

____ 1. Your mother wants you to help her clean the house on Saturday night 
and you want to go out with your friends. 
 
____ 2. Your best friend always borrows your things and never gives them back. 
 
____ 3. Someone is saying bad things about your friend. You’re angry because 
you know what they are saying isn’t true. 
 
____ 4. You think your teacher has been unfair in grading your test. You think 
your grade should be higher. 
 
____ 5. Your friend always wants to copy your homework and it bothers you 
because it takes you a very long time to do your assignments. 
 
____ 6. Your friends want to skip school and you don’t know what to do. You 
want to go to school but you don’t want your friends to make fun of you. 
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Conflict Styles Handout 

Conflict Style Behavior Times to Use Limitations 
Avoiding 
(Lose/Lose) 
 
- Not dealing with the problem 

 

- Leaving the situation 
 
- Holding back feelings or 
opinions 

- When your safety is in danger 
 
- When you need more time to 
prepare 

- The problem may never get 
resolved 
 
- Emotions may explode later 

Competing 
(Win/Lose) 
 
- Getting what you want at the 
other person’s expense 

 

- Interrupting/taking over 
 
- Ignoring other’s feelings and 
opinions 
 
- Aggressive 

- When immediate action is 
needed to resolve the problem  
 

- It can make people defensive 
and make the conflict worse 
 
- It can make it hard for others 
to express how they are feeling 

Accommodating 
(Lose/Win) 
 
- Giving in to other person’s 
concerns and not your own 

 

- Letting others have their way 
to end the conflict 
 
- Allowing others to interrupt or 
ignore your feelings or opinions 

- When smoothing things over is 
important for keeping the 
relationship  

- It may leave you feeling 
unhappy because your needs 
weren’t met 
 
- People may think they can 
take advantage of you 

Compromising 
(Both Win & Lose) 
 
- Each person gives something 
up to come to an agreement  

- Willing to give something up to 
find an agreeable solution 
 
- Show desire to talk about the 
problem 

- When you can’t find a solution 
that makes everybody 
completely happy 

- You may fix the immediate 
conflict, but not the bigger 
problem 
 
- Each person may end up 
unhappy 

Problem Solving 
(Win/Win) 
 
- Finding a creative solution that 
makes everyone happy 
 

- Listening to the needs and 
opinions of others 
 

- Sharing your needs and 
opinions with others 
 

- Thinking creatively 

- When both sides have time to 
address the problem and want 
to find a creative solution that is 
good for each person 

- This requires more time and 
cooperation from each person 
 
- It requires more creative 
thinking 
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UNIT 2 
Lesson 5 – Assertive Communication 

Materials: 
 White board and markers 
 "Skits Handout" 
 Paper, pencils 

 
Objectives: 

 Help students understand how to state their needs in an assertive way 
 Give students an opportunity to practice assertive communication 

 
Introductory Activity (25-30 minutes) 

1. Explain to students that in order to take a problem solving approach to solving conflict, it 
is important to understand how to communicate “assertively.” Assertive communication 
means expressing your feelings and opinions in a way that shows respect for the other 
person and does not blame or accuse them. 
 

2. Ask two students to read aloud the parts of Gerald and Pedro from Skit #1 from the 
“Skits” handout. After they have read the skit, ask the students in the class the following 
questions: 

 How do you think Pedro felt about Gerald in this scenario? How did Pedro react? 
 How do you think Gerald felt about Pedro and his response?  
 Do you think Pedro is going to start keeping his stuff more organized? Why or 

why not? 
 List the feelings for Gerald and Pedro on the white board under the heading “Skit 

1.” 
 

3. Ask two students to read Skit #2. Then discuss with the students: 
 How do you think Pedro felt about Gerald in this scenario? 
 How do you think Gerald felt about Pedro and his response? 
 Do you think that Pedro will make an effort to keep the room clean? Why or why 

not? 
 List the feelings for Gerald and Pedro on the white board under the heading “Skit 

2.” 
 

4. Ask the students to compare the two skits. Were the skits realistic? What was different 
about the way Gerald communicated in the two skits? How did it affect Pedro’s 
response? Which approach was more effective? 
 

5. Explain that the first skit contained “you-messages” and the second skit contained “I-
messages.” You-messages blame the other person. Since the receiver of the message 
often feels attacked and judged, they usually get defensive and attack back. It’s like a 
“war of words.” This normally results in anger, resentment, frustration, and can really 
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damage the relationship between two people. To emphasize, have students re-read the 
skits and notice how many times “you” is said in the first skit, and how many times “I” is 
said in the second skit. 
 

6. Share with the students that using I-messages is a way to communicate assertively. The 
speaker focuses on communicating his or her own wants, needs, or concerns, while still 
respecting the other person. The receiver of an I-message learns that he or she has 
done something the speaker didn’t like, and although they may still react defensively 
(nobody likes to feel in the wrong), the chance of it leading to a productive discussion is 
much greater. 

Lesson (30 minutes) 

1. Share the formula for assertive communication on the white board: 
 When __________________________ (state the behavior) 
 I feel/get________________________  (state the feeling) 
 Because ________________________ (state the effect is has on you) 
 What I’d like/need is_______________ (state what would make you feel better) 

Example: “When the room is messy, I get frustrated, because I can’t find my stuff. What I’d like 
is if we could figure out how to keep the room more organized.”   

2. Regarding this formula, make sure to also point out that: 
 Feeling words should be adjectives (happy, angry, upset, etc). Avoid saying “I 

feel like” (ex. I feel like screaming),“I feel as if” (ex. I feel as if you don’t care), or 
“you make me feel” (ex. you make me feel irritated) as these are not true I-
messages 

 It is very important that the “When” component is as neutral as possible. If it is 
stated as a blaming statement (ex. “when you lie to me”) it will likely cause the 
other person to get defensive 

 The “Because” component should explain how it effects you. (ex. “because it is 
good for you” is not an “I” statement) 

 The “Need” component should be something reasonable 
 

3. Discuss with the students: 
 When would using “assertive communication” be useful? 
 Are there times it would not be useful? (some situations are better to avoid, i.e. if 

it is dangerous) 
 Does anyone have any examples of when using an I-message instead of a “you-

message” would have been helpful in resolving a conflict? 
 

4. Ask students to think about a time they were in a conflict and the outcome didn’t go as 
they would have liked. Have them write out how they could have used an I-statement to 
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communicate more assertively. Once students have finished, have them share in small 
groups or with the rest of the class. 
 

5. Finish by discussing with the students: 
 What was the point of this activity? How does it relate to our lives? 
 What are the impacts of communicating assertively? On you? On the other 

person? 
 How can assertive communication help us build peace? 

 

Adapted from Mattingly, B. (2009). Help Increase the Peace Program Manual (4th edition). 
Baltimore, MD: The Middle Atlantic Region 
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Skits Handout 

Skit # 1 

Gerald: “I can’t stand sharing a room with you. You are such a slob, man. Every time I 
try to clean up in here so I know where all my stuff is, you just mess it up again. Why do you 
have so much stuff lying everywhere anyway? You take up all the room. Honestly, I’m starting to 
get sick of living with you. I hope you plan on living alone when you’re older because nobody in 
the world is going to put up with your messiness. 

Pedro: “Dude, what is your problem? Just because I don’t spend all of my time in here 
cleaning, you think I’m a slob? You think you’re so perfect? Well, guess what, not everybody 
thinks you’re so great. You should hear some of the things people say about you. You can 
spend all of your time in here cleaning if you want to, but I have a life. I clean up when I need to. 
And don’t worry, I plan on moving into a new room as soon as I can. Then you can make this 
place as clean as you want. 

 

 

Skit # 2 

Gerald: “Hey man, can I talk to you about something? Lately, I’ve been having trouble 
living in this room. I’ve been feeling kind of frustrated when I come back to the room and there’s 
stuff all over the place. I have a tough time focusing when I feel like the place is messy. Plus my 
stuff seems to get lost and I have a tough time finding things when I need them. I guess I would 
just like to try and have the place more organized. Do you think that we could try and work on 
that? 

Pedro: “Oh ya, totally, man. My bad. I know that I can be a little messy sometimes. I’ll try 
and start keeping my stuff more organized. I’ve had my mind on other stuff lately, and I honestly 
don’t even notice the messiness that much because it doesn’t really bother me. Maybe we could 
divide the room better so my stuff doesn’t get in your way? Or we could make a clear space that 
is just yours? What do you think?  
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UNIT 2 
Lesson 6 – Developing Empathy 

Materials: 
 Index cards 
 Pencils 

Objectives: 
 Help students practice empathy skills 
 Provide an opportunity for students to brainstorm creative ways of dealing with problems 

 
Journal Entry: 

“You never really understand a person until you consider things from his point of view, until you 
climb inside of his skin and walk around in it.” – Atticus Finch in To Kill a Mockingbird 

 
 
Lesson – Empathy Exercise (55 minutes) 

1. Explain that being able to see and feel things from someone else’s perspective besides 
your own is called “empathy.” Share that having empathy is an important part of 
achieving peace between people. Ask students: 

 Does anyone have a story of when they were able to see things from someone 
else’s shoes (perspective)? Or when someone was able to see things you’re your 
perspective?  

 What affect did this have on your relationship with that person? 
 

2. Explain to students that they will now get the chance to work on their empathy skills and 
problem solving skills. 
 

3. Divide the students into small groups of 4-5 people. Give each student an index card 
and something to write with. 
 

4. Instruct participants to write on their card, “An area in my life I'm trying to improve is…” 
and finish the sentence. The students should describe something that they are working 
on in their life or a problem they are dealing with that they do not mind the group 
discussing. The cards should not be signed. Explain that because the groups are small, 
it will be hard to be totally anonymous, so what they share should not be extremely 
private. 
 

5. Once each student has written out something they are trying to improve in their life, have 
each group collect, shuffle, and redistribute the cards within their group. If anyone gets 
their own card back, redistribute them until no one has their own card. 
 

6. Have each person go around individually and tell the group about the issue described on 
the card they have as if it were their own issue. Have them describe how they would 
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feel, what concerns they would have regarding the issue, and what kind of support or 
help they would need from others to help them make the improvement. Once they have 
shared their thoughts, have others in the group share their own experiences working on 
similar issues, offering their insights and suggestions. Repeat this process until each 
member of the group has read the issue on the card they have. (Give students plenty of 
time to complete this activity) 
 

7. Many students may know or try to guess whose card they have. Emphasize that this is 
okay, but that the point is not to guess who the issue belongs to, but to work with the 
issue as if it were your own. 
 

8. Debrief the activity, asking students: 
 What was the point of this activity? 
 How did it feel to try and consider an issue from someone else’s point of view? 
 How did it feel to hear other people try and see things from YOUR point of view? 

 
8. If time permits, have students write a journal entry regarding the activity, addressing:  

 What was the issue they were working on to improve? 
 What were some of the other students’ ideas on how work on the issue?  
 What do they think will be the best way to work on improving? 

 

Adapted from Mattingly, B. (2009). Help Increase the Peace Program Manual (4th edition). 
Baltimore, MD: The Middle Atlantic Region 
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UNIT 2 
Lesson 7 – Wants, Needs, and Rights 

Materials: 
 "Wants and Needs Cards"  
 "Summary of the United Nations Convention on the Rights of the Child" 
 Pencils 

Objectives: 
 To help students differentiate between wants, needs, and basic rights 
 Practice negotiating skills 
 Understand how wants, needs, and rights relate to conflict 

 
Lesson (60 minutes) 

1. Have students get into small groups and give each group a set of the "Wants/Needs 
Cards." There are 20 total cards, along with 4 blank cards (for a total of 24 cards per 
group).  
 

2. Explain that each group has been chosen to go and live on a new planet, which has a 
natural environment identical to earth. Since they will be setting up a new society there, 
the government wants the new population to have all the things they need and want in 
order to live and grow. The government has made a list of 20 things they think the 
people should take with them to the new planet. The government is also allowing the 
people to bring four additional items of their choice (these four can be anything as long 
as they actually exist in real-life).  
 

3. Have each group go through their list of items, and then create four additional items that 
they think people would want/need to bring with them to the new planet. As students are 
looking through the different cards, have them try to group the cards by "most 
important," "somewhat important," and "least important." 
 

4. After students have their list of 24 things, tell them that the government has just decided 
that there won't be enough room on the spaceship for 24 things, and that they will only 
be able to take 18. Have each group negotiate to eliminate 6 items (they can place an X 
through them, put them in an envelope, or give them back to the teacher). 
 

5. After groups have narrowed to 18 things, announce that due to further complications, the 
groups will only be able to take 12 things with them. Have each group eliminate another 
6 items. 
 

6. After groups have narrowed to 12 things, announce that there has been one final cut due 
to financial limitations. Each group will need to eliminate 4 more things, leaving them 
with 8 things that they can take with them on the spaceship to the new planet. 
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7. Once groups have narrowed their lists down to 8 things, have each group share which 8 

things they decided to take and why. Then discuss with the class: 
 Which of the 8 items did most groups decide to take with them to the new planet? 

Were they the same for each group? Different? 
 Which items were most commonly eliminated in the first round? Why? 
 Were the second & third rounds of elimination more difficult than the first? Why? 
 Did your groups have any disagreements over the items to eliminate? Which 

ones, and why? 
 What is the difference between "wants" and "needs?" Which items on the list 

were wants, and which were needs? 
 Do wants and needs differ for different people? Why? 
 Do all children in the United States have everything they need? What about 

children in other countries? Why or why not? 
 

8. After this discussion, explain to students that people’s most basic needs — to survive, 
develop, be safe, and participate in their communities — are often referred to as "human 
rights." Human rights can be thought of as those things that everyone deserves and 
should have, simply because they are a human being. Share that the United Nations has 
created a list of rights that every child deserves, and nearly every country in the world 
has agreed to this list. It contains over 54 rights, but can be summarized into 11 
categories. Have students read through the "Summary of the United Nations Convention 
on the Rights of the Child." 
 

9. Finish by discussing: 
 Did you notice any similarities between the list in the Summary of the United 

Nations Rights of the Child and the different needs/wants discussed in the class 
activity?  

 Why is it important to know what everyone's needs and rights are? What about 
their wants? 

 How do needs, rights, and wants relate to peace? If someone's basic human 
needs are not being met, might it lead to conflict? 
 

Adapted from UNICEF Canada: Helping to Make Your Classroom a Global Schoolhouse! (n.d.) 
Retrieved from http://globalclassroom.unicef.ca/pdf/helpmake.pdf 
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Wants and Needs Cards 
 

Health Care A Bicycle 

Decent Shelter Clothes in the Latest Style 

Holiday Trips Nutritious Food 

Protection from Abuse Education 

Clean Air A Personal Stereo 

Fast Food A Playground 

A Television Opportunities to Practice Your 
Culture, Language, and Religion 

Opportunities to Share  
Your Opinions 

Money to Spend  
as You Like 

Clean Water Your Own Bedroom 

A Personal Computer Fair Treatment and 
 Non-Discrimination 
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Summary of the United Nations 

Convention on the Rights of the Child 
 

1) Children have the right to enough food and clean water. 
 

2) Children have the right to an adequate standard of living. 
 

3) Children have the right to health care. 
 

4) Disabled children have the right to special care and training. 
 

5) Children have the right to play. 
 

6) Children have the right to free education. 
 

7) Children have the right to be kept safe and not hurt or 
neglected. 

 
8) Children have the right to be with their family or with those 
who will care for them best. 
 
9) Children must not be used as cheap workers or as soldiers. 

 
10) Children must be allowed to speak their own language and 
practice their own religion and culture. 

 
11) Children have the right to express their own opinions and to 
meet together to express their views. 
 
 
Adapted from Peace Education Manual for Primary Schools. ( 2011). Retrieved from 
http://www.justiceandpeacebamenda.org/ 
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UNIT 2 
Lesson 8 – Win/Win Problem Solving 

Materials: 
 White board, Flip chart paper, and markers 
 "Steps to Win/Win Problem Solving" handout 

Objectives: 
 Understand the steps of win/win problem solving 
 Have students practice win/win problem solving 

 
Introductory Activity (20-25 minutes) 

1. Share the following quote on the board and ask a few students to share their thoughts:  
 
“The significant problems we face cannot be solved at the same level of thinking we 
were at when we created them." – Albert Einstein (1879-1955) theoretical physicist  
 

2. Explain to students that in order to solve problems in a way that meets everyone's 
needs, it often requires people to think creatively (refer back to the Conflict Styles lesson 
and Win/Win Problem Solving) 
 

3. Draw the following grid on the white board 

Accommodating  (Lose/Win) Problem Solving (Win/Win) 

Avoiding (Lose/Lose) Competing (Win/Lose) 

 

3. Share with students the following scenario: "Two siblings, Alex and Eddy, are at home 
after school. Alex is studying for a math test tomorrow, and he likes to study in silence. 
Eddy is practicing on his trumpet for a concert tomorrow. Alex wants Eddy to stop 
playing his trumpet so he can study in silence, and Eddy wants to continue practicing on 
his trumpet for the concert tomorrow." 
 

4. Regarding the scenario, ask the students: 
 What is the problem? What are the facts? 
 What are Alex and Eddy's wants and needs? 
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5. After identifying the problem, and each person's wants and needs, have students 
brainstorm several possible solutions (a variety of solutions, not only win/win solutions). 
Record each solution in the appropriate square on the grid (accommodating, avoiding, 
competing, or problem solving) 
 

6. After brainstorming several solutions, ask the class which solution would be the best for 
both Alex and Eddy. 

 
Lesson (35-40 minutes) 

1. Explain to students that there is a process to Win/Win Problem Solving, and that they 
just went through it. Give each student a copy of "Steps to Win/Win Problem Solving" 
and have students review it. 
 

2. Break students into small groups and give each group a flip chart paper and markers. 
Have each group identify a common conflict or problem that they experience with other 
people in their daily lives. (It can be conflicts with friends, family, at school, in the 
community, etc). Have them work through the steps to win/win problem solving. On their 
flip chart, have them: 

 Identify the problem (what are the each person's wants and needs)  
 Determine how each person may be feeing  
 Brainstorm several possible solutions (have them use the accommodating, 

avoiding, competing, problem solving grid) 
 Pick what they think the best solution would be 

 
3. After each group has worked through the win/win problem solving process, go around 

and have each group share their conflict/problem and best solution with the rest of the 
class. 
 

4. Debrief with the students, asking: 
 What was the point of this activity? How does it relate to our daily lives? 
 Is win/win problem solving easy? Why or why not? 
 Why is it important to know the steps of win/win problem solving? 

 

Adapted from Mattingly, B. (2009). Help Increase the Peace Program Manual (4th edition). 
Baltimore, MD: The Middle Atlantic Region 
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Steps to Win/Win Problem Solving 
 

1. Identify the Problem 
 

Actively listen with an open mind and figure out: 

- Who is involved 

- What the facts are 

- What each person wants and needs 

 
2. Identify the Feelings 

 

Explain your perspective without name-calling or blaming others 

Don't dwell on negative past situations 

Speak for yourself and use "I-messages" 

 
3. Brainstorm Solutions 

 

Think of as many ideas as possible, without evaluating them at first 

Encourage creative ideas 

 
4. Choose a Solution 

 

Evaluate the options and choose a solution that everyone feels good about 
 
 

5. Agree to Act 
 

Agree to carry out the solution 

Select a time to evaluate your progress in carrying out the solution 

End with something positive, like a handshake 

 

 

Adapted from Mattingly, B. (2009). Help Increase the Peace Program Manual (4th edition). 
Baltimore, MD: The Middle Atlantic Region 
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UNIT 3 – OVERVIEW 

PEACE AT SCHOOL 
 
Peace at school is a topic most often discussed at the end of a violent attack, an incident of 
bullying or other form of violence played out during the school day. In this unit, students will be 
focusing on our education program and the time during the day they attend school. However, 
please stress with them that lessons and techniques learned here surely transfer over to the 
school or educational opportunity we hope they take advantage of once they are released. 
 
While looking at the Right of the Child and Human Rights at large, keep the focus not only on 
their current situation and location but on the school or program they may be enrolled after 
release. How will this information affect the way they cope with situations that could potentially 
turn violent or interrupt the peaceful environment? How can they get involved in making a rather 
disruptive environment more peaceful?  
  
The culmination of this unit will be a school-wide campaign that takes an in-depth look at the 
current ACAB Norms and how they may or may not be influencing students to change 
behaviors. The Agency is looking at revamping these norms and this class will make a 
presentation of survey and interview results as well as their ideas on making the norms more 
accessible by students.  
 
Reminder: 
http://freerice.com  
This is an awesome sitewhere students can practice vocabulary skills while earning grains of rice to send to third 
world countries. It is a great way to begin a class or end a class after sharps count. You will need to use a Smart 
Board or LCD projector (a Smart Board is best). Teachers can register and then set up an account for each student 
using the teacher log on and email. Click on Sign up in the upper left corner then look at the bottom of the next page 
to find the registration link for teachers. This must be done prior to using this in the classroom.   
 

 



68 | P a g e  

 

68 | P a g e  

 

UNIT 3 
Lesson 1 – Our School Process, Disruptions in Peacefulness 

 
Materials: 

 3x5 index cards, 5 for each student 
 Pencils 
 While board or chart paper 
 Markers 
 Agency Norms handout 

 
Objectives: 

 Students will be able to identify areas of disruption to peacefulness in the school day. 
 Students will demonstrate effective and positive skills when working in groups. 
 Students will participate using active listening and effective communication skills. 

 
   
Lesson Overview 
Students will be developing a plan on how to revamp the agency norms into a more useful tool 
for students during the school day. By looking at the school day and identifying areas of 
concern, and then analyzing the current norms, they will put together suggestions to be 
presented to facility and education administration in the hopes of maintaining a peaceful 
environment at school. 
 
Lesson (55 minutes) 

1. You will be using the brainstorming technique, have students outline the school day in 
terms  of movement from the time they leave their housing unit for school until they 
return at the end of the day. Ask for a volunteer to write down the responses. It is not 
necessary to  attach times to the outline. Your outline should look something like this: 

 Line movement to school building in the morning 
 Wait until we are called in 
 Walk into building and into classroom 
 Change classes when unit is called 
 Line up in hallway or outside and wait until called to move 
 Move to next class or back to housing unit or to kitchen for lunch 
 Return to housing unit or school after lunch 
 Etc.  

 
2. Ask students to identify where on this outline they experience the most peaceful 

moments of the school day.  Mark those areas. Now hand out 5 index cards to each 
student. Give them 5-10 minutes to write areas of concern throughout the school day 
when conflict could arise or peace could become disrupted. Caution students not to 
mention specific names of teachers or classes. 

3. Break students into groups of 3 or 4. Have them bring their cards with them. Each 
member of the group will read off all of their cards. Whenever another member has the 
same item, their card will be removed. This will eliminate any duplicates. When everyone 
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has had the opportunity to read their cards, ask each group to report what they have. As 
the groups are reporting, any group that has the same or similar item will eliminate their 
card so there are no duplicates. By the time the last group reports, all of their items 
might have already been read.  
 

4. Collect the cards and tell the students you will publish them for tomorrow and each will 
get a copy. Now, pass out a copy of the Agency Norms. Ask each group to mark a star 
next to those areas they feel are working well with students, are easy to understand, are 
helping students remain positive and help provide a peaceful environment. Next, circle 
areas that are confusing, are difficult to demonstrate or do not help maintain a peaceful 
environment. Each group will need to discuss their answers and come to consensus on 
the items they mark.  Have each group member sign the back of their handout and tape 
them around the room.  
 

5. Explain what a gallery walk is and ask students what kind of behavior needs to be visible 
in order for this to work in a small classroom without disturbing neighboring classrooms. 
Make a list on the board and keep a copy for use during future gallery walks. 
 

6. Conduct a gallery walk so each group can see what the other groups have identified. 
Allow 6-8 minutes. When they are done, they can sit in their own seat, no more group 
work. 
 

7. Ask what similarities they saw. Ask if there were any surprises. Explain that their work 
will remain up until tomorrow when they will be developing a project using the Norms. 

 
 
For tomorrow, make print out of all of the circled areas from each of the handouts. Keep each 
item under one of the four headings. Instead of printing out repeated items, place a total number 
of times each item was circled.  
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UNIT 3 
Lesson 2 – School-Wide Campaign 

 
Materials 

 Agency norms handouts taped on wall from yesterday’s lesson 
 Printed list of all circled items from Norms handouts 
 4 - Poster-sized tag board or post-it chart paper 
 Markers, colored pencils, pencils 

 
Objectives 

 Students will demonstrate positive group/team skills. 
 Students will work in groups to produce a visual aid that is easy to read and appealing to 

all audiences. 
 Students will analyze data, make conclusions based upon that data, and decide their 

next action steps to solve a problem 
 
Lesson (60 minutes) 

1. Pass out the typed list of all circled items from each norms handout from yesterday’s 
class. Explain that they will be breaking up into four groups to make a poster of each one 
of the norms based upon the typed list. Each group will produce a poster that shows the 
items prioritized by how many times it appeared circled on the handouts. For example, 
the item with the highest number after it will appear first on their poster. Each group will 
be given one of the four norms, markers and paper. They will have 15 minutes to 
complete their poster. These will replace the norms handouts around the room and be 
used for the next couple of days as they work through the project.  
 

2. Mount posters around the room. This is the data collected from this class regarding the 
effectiveness of the agency’s norms and the areas that are not working well. Their next 
step will be to develop solutions or changes to those norms so they are easier to follow, 
understand, and/or will help students maintain a level of peace in school. Ask students if 
they know how many students attend school (approximately 370). Ask them if they feel 
their opinions are representative of the larger group and should be presented to 
administration. If yes, ask them to think about how administration would respond to their 
presentation of data if they only had 12-15 (number of students in class) opinions. Is this 
enough information for valid data? Would their presentation of data be more powerful if 
they included the opinions of others as well? As many as possible? Ask them how they 
could get the opinions of others to include in their data (brainstorm). Asking students or 
doing a survey should be two of the suggested methods. If not, suggest them.  
 

3. Brainstorm what information they would like to gather from students.  Start a list of 
possible survey questions to find out if the norms need to be changes or re-written and if 
so, using the data they have already gathered (posters) which of the identified areas 
should be done first (prioritize them according to need). The survey should have a 
section for students to write in suggestions. Discuss the different methods that can be 
used on a survey to gather opinions: Agree/disagree; Likert scale; etc. 
 

4. Tomorrow they will complete the survey, organize a campaign to gather student opinions 
and develop a method for facilitating survey completion. 
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UNIT 3 
Lesson 3 – Gathering Data 

 
Materials: 

 Paper and pencils 
 Guest Speaker: Director of ADJC Research and Development Division   

 
Journal Entry: 
“If you want to make peace, you don't talk to your friends. You talk to your enemies.” --Moshe 
Dayan (1915-1981) 
 
Objectives 

 Students will work in groups and formulate survey questions using problem solving skills. 
 
Lesson Introduction 
Discuss with the class the idea of dividing them up into four groups with each group taking one 
of the norms. This way each group could use the existing data, formulate survey questions and 
then come together to complete it. If they agree, follow the lesson below. If not, continue with 
the lesson in a large group. Introduce the ADJC Director of Research and Development. He is 
here are a valuable resource to the group as they finish this phase of the project. 
 
Lesson (55 minutes) 

1. Break up into four groups. Let them do this naturally making sure they remember the 
group work rubric, or pass out a copy of the rubric to each group. Either assign a norm to 
each group or ask if any group has a preference of which norm to work on. After each 
group has a norm, rearrange the posters so they are easily seen be each corresponding 
group. 
 

2. Have each group develop at least 4 questions and one write in answer question for their 
norm. Be sure that questions will elicit the desired information.  
 

3. Have each group read their questions to the group for feedback. Rewrite or revise 
questions as needed with the help of the R & D Director. 
 

4. Discuss with the Director how many students will need to be surveyed to get valid 
results. Have the class then decide how to best distribute the surveys. You may want to 
suggest that each student pair up with another and choose a classroom in the building. 
They can then introduce the survey, pass it out, collect it and bring it back to the 
classroom. This would be a great time to also have the classroom teacher evaluate the 
two-person team with the effective communication rubric. As the teacher, you can help 
facilitate what teachers would be willing to participate. 
 

5. Set a day/time for the survey distribution. Discuss with the director what to do with the 
information once the surveys are completed. 
 

6. If all questions are completed, tell the class you will print up a draft of the survey for their 
review and edit tomorrow. 
 

7. Discuss the quote for today. For tomorrow, have a list of teachers and classrooms that 
want to participate in the surveys. 
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UNIT 3 
Lesson 4 – Team Facilitation 

 
Materials 

 Draft survey-one per student 
 Pencils 
 Effective communication rubric 
 List of teachers and classrooms willing to participate 
 White board 

 
Journal Entry: 
“We look forward to the time when the Power of Love will replace the Love of Power. Then will 
our world know the blessings of peace.”  -- William Gladstone (1809-1898) 
 
Lesson (60 minutes) 

1. Pass out draft surveys. Have each student take the survey instead of reading through it. 
Have them circle anything they feel should be changed. Allow 5 minutes. Note how 
many students are not done when 5 minutes is called. This information will be used later 
to determine how long it should take most students to finish the survey. 
 

2. Ask if anyone has recommendations for changes. Discuss each change and build 
consensus.  
 

3. The final survey will be printed. Let the class know when and where the surveys will be 
passed out.  
 

4. Break up class into groups of 2, one group per teacher willing to participate. Brainstorm 
how the survey will be introduced and why it is important the each group hear exactly the 
same thing (do not want to bias or influence the students in any way). Write up a brief 
introduction on the board and have each member of the group practice. They need to 
decide if they will share the responsibility of doing the introduction of if one will speak 
and the other pass out the surveys. 
 

5. Once they are comfortable with the introduction and how they will facilitate the 
completion of the surveys, discuss how they will be representing each and everyone of 
the class and yourself when they do this. They will be walking down hallways, entering 
classrooms, addressing teachers and students. Discuss each one of these actions. You 
may even want to ask for volunteers to enter your room and practice how they enter, 
how they address the teacher, etc. Do not assume that they have these skills.  
 

6. Since the teacher in each classroom will be asked to rate them on a rubric, and we have 
just added some additional areas to be observed, ask if they would like to develop a new 
rubric. If so, how will they do each of the actions outlined above. Use the rubric maker as 
the discussion progresses.  
 

7. Practice until they feel comfortable. 
 

8. Discuss the journal entry, ask for volunteers to present their thoughts. 
 

9. Prepare a survey tally sheet (this will be used to tally each answer) 
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UNIT 3 
Lesson 5 – What Does the Data Say? 

 
Materials 

 Surveys 
 Rubric for each survey facilitator 
 Survey Response Tally Sheets – one for each classroom surveyed  
 Schedule of classrooms to be visited 
 Staff and/or security to escort/keep a visual on students 
 White board or chart paper 
 Markers  
 Pencils  

 
Journal Entry:     
 "An eye for an eye makes the whole world blind."  -- Mahatma Gandhi 
 
Lesson Description 
Today students will set out and distribute the survey, be graded on their presentation skills, 
compile the survey results and begin to make some decisions on if the norms need to be 
changed. 
 
Lesson (65 Minutes) 

1. Make sure those students facilitating the survey completion feel they are prepared. Do 
any last minute practicing before they start out to their assigned classrooms. Ask the 
teams to tell you how they should behave going to and coming from their assigned 
classrooms and how they will conduct themselves while facilitating the surveys. 
 

2. Have each set of facilitators count out the number of surveys they will need for their 
assigned classroom. Each facilitator will need a rubric to give to the classroom teacher. 
 

3. As soon as staff/security is in place, begin to disseminate teams out to their assigned 
classrooms. 
 

4. Any students left in the classroom can begin to prepare for the return of the teams and 
the tallying of the responses.   
 

5. As teams are returning, have them begin tallying the responses. This must be done 
methodically and accurately. After the tallying is complete, have them count the tally 
marks and place a total number of responses to each question next to the corresponding 
question number. If time permits, have each team report their initial findings. You can 
record these findings on the white board using an electronic version of the Survey 
Response Tally Sheet. 
 

6. Have your best typist prepare a sheet with all the hand written responses. 
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UNIT 3 
Lesson 6 – Analysis and Recommendations 

 
Materials: 

 Completed Surveys 
 Survey Response Tally Sheets 
 Pencils 
 Survey Response Tally Sheet to combine results (on white board or LCD) 

 
Journal Entry: 
“The best thing you can do is the right thing; the next best thing you can do is the wrong thing; 
the worst thing you can do is nothing.” -Theodore Roosevelt 
 
Lesson (60 minutes) 

1. Complete Survey Response Tally Sheets and combine all results onto one sheet that 
can be easily read by all. 

2. Take one norm at a time and ask the following questions: 
 
From the results, 

 What are most of the students telling you? 
 Do you see any results that surprise you? Why or why not? 
 Can we conclude anything from looking at these results? 
 What will your focus be for this norm? What does the Agency administration need to 

know? What needs to be changed/fixed/modified? 
 

3. Is there enough information from the surveys to make conclusions? 
 

4. Come to a consensus on whether to move forward with recommendations or gather 
more data. 
 

5. Have students break into four groups according to the norm they worked on previously. 
 

6. Each group will discuss what they would recommend to “management” to make that 
norm easier to understand, address the concerns shown by the results, or to determine if 
more data is needed and why. Allow at least 20 minutes. 
 

7. Have each group report. 
 

8. The class will have one more day they can devote to this project. Brainstorm what that 
class meeting will look like, what will be accomplished. 
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UNIT 3 
Lesson 7 – Project Completion 

 
  
Lesson Description 
 
During the last class, students decided on what to do during this time to conclude the survey 
campaign. They should have enough information to draw up a formal document to present to 
“management”. Once this is completed, arrange for agency administrators to visit the class in 
the very near future for the students to present their findings and recommendations. Students 
will do this in the norm groups used previously. You can help them develop a short PowerPoint 
showing the survey and its results along with their recommendations.  
 
You might consider having students who have just completed the VOC 256 School-to-Work 
Transition course come in and help with the PowerPoint presentation. 
 
 
Discussion topic 
 
“I have no country to fight for: my country is the earth, and I am a citizen of the world.” 
-Eugene V. Debs 
 
http://debsfoundation.org/ 
 Eugene Debs was the only presidential candidate to ever run a campaign from prison. Click 
onto the website for more details. 
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Unit 4 – OVERVIEW 

PEACE IN THE COMMUNITY 
In this unit, students will explore the connection and affects of stereotypes, prejudice, 
discrimination, and violence. 
 
They will examine human rights in their community or local environment (secure care facility).  
 
They will be asked to develop a Service Learning Project that will be done within the facility but 
will have an impact on a local community. If they cannot brainstorm ideas, you might suggest a 
food drive for local food banks, a clothing drive for displaced people trying to find jobs, basic 
hygiene items for homeless shelters, or supporting our troops.  
 
Invite our volunteer coordinator and/or Chaplin in to talk with the group and offer ideas and 
contacts from the community.  With many of these kinds of projects, our staff will be asked for 
donation of items. Talk with the group about how they might be able to use the media to send a 
positive message about what they are trying to do and to generate local area businesses to help 
with donation collection boxes (let them know we have a public relations coordinator at Central 
Office that may be able to help). Also contact the Day and Evening Support Center’s school for 
help in collecting.  
 
All the time spent on the service project will count toward community service hours on parole. 
Each student will get a certificate at the end of the course. 
 
Reminder: 
http://freerice.com  
This is an awesome site where students can practice vocabulary skills while earning grains of rice to send to third 
world countries. It is a great way to begin a class or end a class after sharps count. You will need to use a Smart 
Board or LCD projector (a Smart Board is best). Teachers can register and then set up an account for each student 
using the teacher log on and email. Click on Sign up in the upper left corner then look at the bottom of the next page 
to find the registration link for teachers. This must be done prior to using this in the classroom.  
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UNIT 4 
Lesson 1 – Stereotypes, Prejudice, and Discrimination  

Materials: 
 White board and markers 
 Paper and pencils 
 Computer, projector, internet access 

Objectives: 
 Define bias, prejudice, stereotype, and discrimination and give an example of each.  
 Be able to identify examples of stereotypes, prejudice, and discrimination 
 Understand the affects of various forms of prejudice on a society 

  
Introductory Activity (15-20 minutes) 

1. Write the words stereotype, prejudice, and discrimination up on the board. 
 

2. Break students into small groups, and have each group come up with a definition for 
each word. Each group must have only have one definition per word. 
 

3. After each group has come up with their definitions, have someone from each group 
share their group's definition with the rest of the class 
 

4. Share the following definitions (or use dictionary definitions) for each word with the class: 
 Stereotype - Assuming that people of shared physical, religious, cultural or other 

characteristics have certain behavioral attributes or all act in a certain way. 
Stereotypes are generalizations. 

 Prejudice - Forming a belief about someone without actual experience with them, 
often based on a stereotype. Prejudice is a belief. 

 Discrimination - Treating someone unfairly based on the group someone belongs 
to (race, class, age, gender, etc). Discrimination is an action. 

 Source: Prejudice (n.d.) Retrieved from 
http://www.kidshelpphone.ca/Teens/InfoBooth/Violence-and-
Abuse/Prejudice.aspx  

 
Lesson (35-40 minutes) 

1. Have students watch or read "The Sneetches" by Dr. Seuss 
 Watch: http://www.youtube.com/watch?v=v3yJomUhs0g 
 Read: Seuss, Dr. The Sneetches and Other Stories. New York: Random House, 

1961. 
 

2. After watching/reading the story, have each group identify examples of stereotypes, 
prejudice, and discrimination that they observed in the story. 
 

3. Create three columns on the white board (one for stereotypes, prejudice, and 
discrimination) and have someone from each group share the examples of stereotypes, 
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prejudice, and discrimination that they observed in the story. Record their responses on 
the board. 

4. After each group has shared their observations, discuss with the class: 
 What do we notice about each group's observations?  
 What were the stereotypes/generalizations that happened in the story? How did 

this affect the society?  
 What types of prejudice existed? How did this affect the society? 
 What were the forms of discrimination in the story? How did this affect the 

society? 
 Do we see similar examples of stereotypes, prejudice, and discrimination in our 

lives? How do they affect our society? 
 Why is it important to understand stereotypes, prejudice, and discrimination? 

How do they relate to conflict and peace? 
 

Adapted from Balyeat, M. (n.d.). What is Prejudice? Retrieved from 
http://learningtogive.org/lessons/unit92/lesson1.html#lesson 
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UNIT 4 
Lesson 2 – Understanding Violence 

Materials: 
 Peace Talks: “Regarding Gandhi – Violence and Nonviolence” excerpt with Arun Gandhi 
 White board and markers 
 Note cards and pens/pencils 

 
Objectives: 

 Have students define the term “violence” 
 Identify the difference between physical and passive violence 
 Identify the causes of violence and how to reduce violence 

 
Introductory Activity (15 minutes) 

1. Give each student a note card, and begin by having students write their personal 
definition of the word “violence” on their note card 
 

2. Next have students get into small groups and share their definitions. Then have students 
create a group definition of the word “violence” on a new note card 
 

3. Have each group share their definition of violence with the rest of the class. 
 
Lesson (45 minutes) 

1. Distribute the excerpt from “Peace Talks Interview: Regarding Gandhi – Violence” with 
Arun Gandhi (Mahatma Gandhi’s grandson) to the class and have the students read 
through it. 
 

2. After reading the excerpt, discuss with students: 
 How did Gandhi’s definition of violence compare to each group’s definition? 
 What do you think about Gandhi’s comparison between “physical” and “passive” 

violence? 
 Is throwing away a pencil really violent? What about throwing away uneaten 

food? Why or why not? 
 Are stereotypes, prejudice, and discrimination forms of passive violence? Why or 

why not? 
 What does Gandhi mean by “Become the change you wish to see in the world?” 

 
3. Next, give each group a flip chart paper and have them draw the following diagram on 

their flip chart: 
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4. Have each group identify a list of things they consider “physical violence” and another 
list of things they consider “passive violence.” Have students think about the violence 
that they witnessed in their daily lives. 

 Examples of physical violence: pushing, shoving, punching, assault with a 
weapon, etc 

 Examples of passive violence: name calling, insulting, intimidation, prejudice, 
racism, discrimination, poverty, hunger, being wasteful, littering, etc. 
 

5. Have each group select one example of passive violence (preferably one that they see 
in their everyday lives) from their lists, and then apply Gandhi’s principle of “become the 
change you wish to see in the world.” What could they each do in their lives to personally 
reduce this form of violence? 

 
6. Have each group report back to the class their physical/passive violence lists, and their 

idea on how they can “be the change they wish to see in the world.” 
 

7. Debrief the activity, asking students: 
 What did you notice about each group’s list? Were they similar? Different? 
 What was the point of this activity? 
 Why is it important to know the difference between physical and passive 

violence? 
 What type of violence do we see more of in our community, physical or passive 

violence? 
 How are physical and passive violence connected? 
 How does understanding violence relate to conflict and peace? 

 
 
 
 
 

 
 

Violence 

Physical 
Violence 

Passive 
Violence 

No physical force is 
used, yet people or 
nature are still harmed 
in some way 

Violence where 
physical force is 
used 
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Peace Talks Interview: Regarding Gandhi – Violence (4/25/06) 

Carol Boss (Interviewer): I've been told the story… about you [and your grandfather Mahatma 

Gandhi], doing your lessons and tossing the pencil away. Could you share that with listeners?  

 

Arun Gandhi: Yes! I think that story really brought to me the profundity of his philosophy of 

nonviolence. Until then, I had a limited understanding of nonviolence - as we all have, today - 

and that is "nonviolence" being the opposite of "violence." Our concept of violence is the 

physical use of violence: fighting, killing, murders, rapes and all that. 

This incident happened when I was coming back from school. I had a little pencil in my hand 

and I threw that pencil away because I thought it was too small for me to use. That evening, 

when I asked him for a new pencil, instead of giving me one, he subjected me to a lot of 

questions. He wanted to know how the pencil became small. Where did I throw it away: that sort 

of thing. I could not understand why he was making such a fuss over a little pencil - until he told 

me to go out and look for it. 

I said, "You must be joking! You don't expect me to look for a little pencil in the dark!" 

He said, "Oh, yes, I do. Here is a flashlight. Take this and go out. Look for the pencil." 

I must have spent about two hours, searching for it. 

When I finally found it and brought it to him, he said, "Now, I want you to sit here and learn two, 

very important lessons. The first lesson is that - even in the making of a simple thing like a 

pencil - we use a lot of the world's natural resources. When we throw them away, we are 

throwing away the world's natural resources. That is violence against Nature. 

The second lesson is that, in an affluent society, we can afford to buy all these things in bulk. 

We over consume the resources of the world. Because we over consume them, we are 

depriving people elsewhere of these resources and they have to live in poverty. That is violence 

against Humanity." 
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That was the first time I realized that all these little things that we do, every day, consciously and 

unconsciously, are all acts of violence: either violence against Nature, or violence against other 

human beings. 

Then, to drive home this message, he made me draw a family tree of violence -- on the same 

principles as a genealogical tree -- with Violence as the grandparent with two off springs: 

Physical Violence and Passive Violence. Every day, before I went to bed, I had to examine 

everything that happened during the day, analyze it and put it in its appropriate places on that 

tree. If it were the kind of violence where physical force was used, it would go under Physical 

Violence. If it was the kind of violence where no force is used, and yet I have been able to hurt 

people, then it would go under Passive Violence. 

When I began to do this, within a few months I filled up a whole wall in my room with acts of 

passive violence. That is when I realized how much passive violence we commit. Then, 

Grandfather explained to me the connection between the two. He said, "We commit acts of 

passive violence all the time, every day, consciously and unconsciously. That generates anger 

in the victim. The victim, then, resorts to physical violence to get justice." Passive violence fuels 

the fires of physical violence. So, logically, if we want to put out the fire of physical violence, we 

have to cut off the fuel supply. Since the fuel supply comes from each one of us, we have to 

become the change we wish to see in the world. 

 
Peace Talks: Regarding Gandhi. (2006). Retrieved from 

http://www.goodradioshows.org/peaceTalksL38.html 
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UNIT 4 
Lesson 3 – Human Rights in my Community 

 
Materials 

 Smart board or LCD projector 
 What is the Temperature of your City/Community handout 
 Link to The Human Rights Temperature of Your City: http://www.hrcp-web.org/city1.html  
 Link to the "What are Human Rights" video: http://www.humanrights.com/ 
 The Rights of a Child from Unit  3 

 
Objectives 

 Students develop a better understanding of human rights 
 Students will reflect and access the current condition of their city/community. 
 Students will demonstrate effective communication and work group skills 

 
Introduction 
Explain to the group that soon they will be planning a Service Learning Project to help a 
community or a community service organization such as a food bank or homeless shelter. To 
help them determine what their community might need, they will be analyzing the current 
conditions of their city/community from their point of view. By the end of the class period, they 
should have some ideas of areas that can become the focus of a service learning project. Begin 
by defining “community” 
 
Lesson (65 minutes) 

1. Begin by having students watch "What Are Human Rights?" video with students to give 
students a better understanding of what human rights are. 
 

2. Next, show the class the website for The Human Right Temperature of Your City. They 
may notice that it is from Pakistan but the questions are adapted from the United 
Nations Universal Declaration of Human Rights. Have a student or students read the 
Introduction. Explain that the questionnaire is written for adults but that the questionnaire 
has been copied on paper so you can go over anything they do not understand. A 
couple of questions have been edited but the main idea has not changed. After the 
handout is completed, they will have a chance to enter their answers on the internet and 
find out the current “temperature” of their city. The higher the temperature, the better. 
 

3. Pass out the questionnaire. Tell the class that you will read each question and give a 
very brief explanation. For those students who do not have a problem reading or 
understanding the questions, they can go ahead. As students finish, they can go to the 
Smart Board and fill in their answers, push the calculation button and record the 
temperature of their city in the space provided at the top of the front page.  
 

4. Have as many students as possible enter their answers on the website and obtain a 
temperature. Ask for volunteers to share the temperature of their city/community. Briefly 
explore the website. Ask the group if they know why Pakistan would have a Human 
Rights Commission. Under the tab “HRCP Stands” you will find a current list of atrocities 
being monitored by this commission. This will give your students a greater insight into 
examples of human rights abuse.  
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5. If time permits, break into groups of 4 and have each one circle the questions that 

received a score of 1 or 2. Have the groups determine which of these questions they 
answered the same. Have each group report those question numbers and tally them on 
the board. Is there a common thread to each of the questions? Why do they think so 
many of them answered these with a 1 or 2? Prioritize them by asking each student to 
mentally choose the two top issues that they feel impact the peacefulness and human 
rights of their city/community. Using a show of hands, tally the responses. The two with 
the highest tallies are possible areas that could be addressed through a service learning 
project.  
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WHAT IS THE TEMPERATURE OF YOUR CITY/COMMUNITY? 
Directions: 
Take the human rights temperature of your city/community. Read each statement and assess how accurately it 
describes your city/community (families, businesses, teachers, visitors).  

 
 
 
 
Record the temperature of your city/community here:  
 
 
 

 
Questions: 

Rating Scale 
      1               2            3               4 
no/never    rarely     often     don’t know 
 

1) My city/community is a place where everyone feels 
safe.                       1               2            3               4    

2) All citizens receive equal information and 
encouragement about academic and career 
opportunities.   

     1               2            3               4    

3) My city/community provides equal access, 
resources, activities, and accommodations for 
everyone.  

     1               2            3               4    

4) Members of my community will oppose 
discriminatory or demeaning actions, materials, or 
slurs. 

     1               2            3               4    

5) When someone demeans or violates the rights of 
another person, the violator is helped to learn how to 
change behavior.  

     1               2            3               4    

6) Members of my city/community care about me fully 
as well as my career development and try to help me 
when I need it.  

     1               2            3               4    
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7) When conflicts happen, we try to resolve them 
through nonviolent ways.        1               2            3               4    

8) When complaints of harassment or discrimination 
occur, local law enforcement or politicians step in to 
help change laws.   

     1               2            3               4    

9) In matters related to discipline, everyone is assured 
of fair treatment in the determination of guilt or 
punishment.  

     1               2            3               4    

10) No one in our city/community is subjected to 
degrading treatment or punishment.       1               2            3               4    

11) No one in our city/community is subjected to 
degrading treatment or punishment.      1               2            3               4    

12) Someone accused of wrong-doing is presumed 
innocent until proven guilty.        1               2            3               4    

13) My personal space and possessions are 
respected.        1               2            3               4    

14) My community welcomes people from diverse 
backgrounds.      1               2            3               4    

15) I have the liberty/freedom to express beliefs and 
ideas without fear of discrimination.        1               2            3               4    

16) Members of my city/community can produce and 
pass out publications without fear of censorship or 
punishment.   

     1               2            3               4    
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17) Diverse/different voices and perspectives are 
represented in academic courses, textbooks, libraries 
and in media.   

     1               2            3               4    

18) I have the opportunity to express my culture 
through music, art, and writing.       1               2            3               4    

19) Members of my city/community have the 
opportunity to participate in democratic decision 
making to develop. 

     1               2            3               4    

20) Members of my city/community have the right to 
form associations and to advocate for their rights.       1               2            3               4    

21) Members of my city/community encourage each 
other to learn about societal and global problems 
related to justice, ecology, poverty, and peace. 

     1               2            3               4    

22) Members of my city/community encourage each 
other to organize and take actions to address societal 
and global problems. 

     1               2            3               4    

23) Workers and employees in my city/community are 
able to take enough rest time during the day and work      1               2            3               4    

24) Employees in my city/community are paid enough 
to have a standard of living adequate for the health 
and well-being (including housing, food, social 
services) for themselves and their families. 
 

     1               2            3               4    

25) I take responsibility in my city/community to 
ensure other individuals do not discriminate and that 
they behave in ways that promote the safety and well 
being of my community. 
 

     1               2            3               4    

 
When you are finished, enter your choices to the corresponding questions on the website. 
Calculate your score and record your city’s/community’s temperature at the top of page 1.  
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UNIT 4 
Lesson 4 –The Service Learning Project (Day 1) 

Materials 
 Service Learning: An Overview, handout 
 Smart Board or LCD projector 
 Chart paper 
 Markers 
 Guests: Chaplin, Volunteer Coordinator, staff members involved in service projects 
 School administrator (will cell phone) 
 Character Counts video: responsibility 
 

Objectives 
 Students will work together to identify a community service learning project. 
 Students will be able to verbalize and/or put into writing, the need for the project and 

develop an action plan for implementation. 
 
Journal Entry: 
“I wondered why somebody didn't do something. Then I realized, I am somebody.” 
~Author Unknown 
 

Lesson (3 days) 
DAY 1 

1. Review the lesson from yesterday, finding the temperature of their city/community. 
Today we will begin investigating and gathering information on possible community 
issues we would like to consider for a Service Learning Project. Make a list of areas 
(hunger, shelter, jobs, etc) where students feel they can make a difference. 
 

2. Project the Service Learning Overview on the board and go over each section with the 
class. Make sure they fully understand each component. 
 

3. Invite in guests that may have ideas for a community project or may have connections to 
community service organizations (Red Cross, Salvation Army/Goodwill, Food Banks, 
etc.). Have them give an overview of some of the needs and how students in this school 
might be able to help. Record all the suggestions. 
 

4. Now, brainstorm with the group to see if they have any other areas of concern or 
projects they would like to investigate. 
 

5. Go over the list and try to eliminate any that may not fit into the timeframe of this course. 
You will have only about 3 weeks to fully implement and complete the project. The 
timeline can extend into the next unit but must be done before beginning Unit 6. 
 

6. Try to have students make a decision about a possible project during this class period. 
Decide who in the Agency and who in the community they might want to speak with or 
contact for help. Use the internet for contact information and, if possible, borrow a phone 
from an administrator and try to make a first contact. If unsuccessful, have class 
compose an email and send it. 
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7. Begin any planning that can take place now. You might begin to assign organizers for 
tasks such as: 

  Artists for signs and/or handouts 
  Public speakers to address classes, housing units  
  Public speakers to address school and facility administration 
  Equipment and material inventory keepers 
  Note takers to record the daily accomplishments, concerns and follow ups 
  Secretaries to write thank you letters, generate certificates of appreciation 
 
End the class with the short video from Character Counts: Responsibility 
 



90 | P a g e  

 

90 | P a g e  

 

A typical service-learning project includes five components: 

1. Investigation: Teachers and students investigate the community problems 
that they might potentially address.  

2. Planning and Preparation: Teachers, students and stakeholders plan the 
learning and service activities, and address the administrative issues needed 
for a successful project. 

3. Action: The “heart” of the project: engaging in the meaningful service 
experience that will help your students develop important knowledge, skills, 
and attitudes, and will benefit the community. 

4. Reflection: Activities that help students understand the service-learning 
experience and to think about its meaning and connections to them, their 
society, and what they have learned in school; and 

5. Demonstration/Celebration: The final experience when students, community 
participants and others publicly share what they have learned, celebrate the 
results of the project, and look ahead to the future. 

Service Learning: An Overview 
 
 

3. Implementing the 
Service Activity 

1. Investigation 

5. Demonstration 
     Celebration 

4. Reflection 

2. Planning and 
Preparation 
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Unit 5 – OVERVIEW 

PEACE THROUGH MEDIA AND ARTS 
In unit 5, students will have the opportunity to use their creativity and examine peace through 
film, music, television and visual arts.  
 
A variety of musical selections will be made available in which students can analyze the 
messages and be influenced in a positive way by a medium that, for many young people their 
age, often portray violent themes. Students will then have an opportunity to express what peace 
means to them through creating a visual arts piece and original poetry or song lyrics.  
 
Students will also analyze the subtleties of violence in the media and how audiences can be 
influenced overtly and covertly through media. 
 
Students will view the inspiring film "The Day After Peace" which highlights the International Day 
of Peace, and the efforts of Jeremy Gilley and his organization Peace One Day to make peace, 
for at least one day, a reality. 
 
Visual and musical selections are from YouTube. You will need to contact your MIS technician 
and your principal for permission to show them. MIS will need the list of selections so they can 
be “ripped” from the Internet and place on our server. Showing YouTube selections without 
this permission or formatting is strictly against ADJC policy.  
 
Reminder: 
 http://freerice.com  
This is an awesome site where students can practice vocabulary skills while earning grains of rice to send to third 
world countries. It is a great way to begin a class or end a class after sharps count. You will need to use a Smart 
Board or LCD projector (a Smart Board is best). Teachers can register and then set up an account for each student 
using the teacher log on and email. Click on Sign up in the upper left corner then look at the bottom of the next page 
to find the registration link for teachers. This must be done prior to using this in the classroom.   
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UNIT 5 
Lesson 1 – Envisioning a Peaceful Future 

Materials: 
 Posterboard (or something to make a collage/drawing on) 
 Newspapers and magazines  
 Scissors and glue 
 Crayons, colored pencils, and markers 

 
Objectives: 

 Have students envision what a peaceful world looks and feels like 
 Allow students to develop their creativity through visual arts 

 
Journal Entry: 
"A picture is worth a thousand words".  - Napoleon Bonaparte (1769-1821) French military and 
political leader 
 
Lesson (60 minutes) 

1. Explain that using art is a great way to express your thoughts and opinions on 
something. One form of art is visual arts, such as painting, drawing, photography, and 
collage making. 
 

2. Share that the students will have the opportunity to create a visual art piece. The art 
piece should display their "Vision of a Peaceful World." Using a poster-board (or other 
form of paper), they can draw the picture themselves, use pictures from 
newspapers/magazines, or a combination of the two. To come up with their vision, they 
can refer back to their personal definitions for peace, and/or answer the question, "if in 
50 years, humanity had world peace, what would it look and feel like? Students can work 
individually, or in a group. 
 

3. Give students plenty of time to be creative and put their artwork together. After students 
are done, have them share their artwork and explain their "Vision of a Peaceful World." 
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UNIT 5 
Lesson 2 – Peace Through Music 

Materials: 
 Computer, internet access, speakers 
 Lyrics printed for selected songs 
 Paper, pens/pencils 

 
Objectives: 

 Identify how music can be used to build peace 
 Have students create their own lyrics for peace 

 
Journal Entry: 
"Music is what feelings sound like".  - Author Unknown  

 
 
Lesson – Expressing Peace Through Music (55 minutes) 

1. Have students begin by brainstorming and sharing what their favorite type of music is, 
who their favorite musicians are, and what types of messages they typically hear in 
songs that they like to listen to (for example success, fame, love, heartbreak, partying, 
money, etc) 
 

2. Explain that throughout history, songs have been used to tell stories and express 
opinions on a variety of topics. Listening to music (and really understanding the lyrics) 
can be a great way to learn about important issues. Using music can also be an 
excellent way to express your personal opinion on something, often times more effective 
than simply talking with other people. Best of all, music has a way of making you "feel" 
someone's message. 

 
3. Share with the class that to see how music can be used to build peace, they will be 

listening to a few songs that are related to conflict and/or peace, and reading the lyrics 
as they listen to the song to see. 
 

4. Play a few songs related to conflict and/or peace (see list of songs on the next page) 
and print out the lyrics for students to read. A few examples are: 
 

5. After listening to a several songs, discuss with the students: 
 What was your favorite song? Why? 
 Did any lyrics really stick out to you? 
 How does listening to this type of music make you feel? Why? 
 Do you know any other songs or musicians that sing/rap about conflict or peace? 
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6. Ask students to write their own "Song for Peace" lyrics. It can be about a conflict they 
struggle with, about a time they felt at peace, about how they envision world peace, etc.  
It can relate to themselves, school, the community, or the world, whatever they are 
passionate about. Give students plenty of time to come up with their lyrics. 
 

7. Once students are finished, allow students to share their lyrics with the class if they'd like 
to. 

Song List 
Song Artist/Band Song Link Lyrics Link 

Interview with Michael Franti (2006) http://www.youtube.com/watch?v=rF_H8-3ZgB4 

"Bomb the 
World 

Michael Franti 
and Spearhead 

http://www.youtube.com/w
atch?v=lA8p_BV7uD8 

http://www.azlyrics.com/lyrics/michaelfrantis
pearhead/bombtheworldarmageddonversio
n.html 

"Nobody Right, 
Nobody Wrong" 

Michael Franti 
and Spearhead 

http://www.youtube.com/w
atch?v=6OWnBmHl95s 

http://www.azlyrics.com/lyrics/michaelfrantis
pearhead/nobodyrightnobodywrong.html 

"One Tribe" Black Eyed 
Peas 

http://www.youtube.com/w
atch?v=WoFKE4cdi70 

http://www.azlyrics.com/lyrics/blackeyedpea
s/onetribe.html 

"Where is the 
Love" 

Black Eyed 
Peas 

http://www.youtube.com/w
atch?v=EICNm-Ow0ms 

http://www.azlyrics.com/lyrics/blackeyedpea
s/whereisthelove.html 

"One Day" Matisyahu http://www.youtube.com/w
atch?v=sl9voSKJmEU 

http://www.azlyrics.com/lyrics/matisyahu/on
eday.html 

"Imagine" John Lennon http://www.youtube.com/w
atch?v=RwUGSYDKUxU 

http://www.azlyrics.com/lyrics/johnlennon/im
agine.html 

"No More 
Trouble" 

Bob Marley http://www.youtube.com/w
atch?v=XfFEY14hYXo 

http://www.azlyrics.com/lyrics/bobmarley/no
moretrouble.html 

"Waiting on the 
World to 
Change" 

John Mayer http://www.youtube.com/w
atch?v=REqz9D7OWZE 

http://www.azlyrics.com/lyrics/johnmayer/wa
itingontheworldtochange.html 

"Don't Worry, Be 
Happy" 

Bobby McFerrin http://www.youtube.com/w
atch?v=_cVWrIQl7fU 

http://www.azlyrics.com/lyrics/bobbymcferrin
/dontworrybehappy.html 

"If You're Out 
There" John Legend 

http://www.youtube.com/w
atch?v=WQP6EY1H7xs 

http://www.azlyrics.com/lyrics/johnlegend/ifyo
ureoutthere.html 
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UNIT 5 
Lesson 3 – Television Violence 

Materials: 
 TV or computer and projector 
 Popular television program to watch 
 "Television Violence" worksheet 
 Pen or pencil 

 
Objectives: 

 Have students analyze the level of violence on television 
 Help students identify the connection between violence on television and violence in real 

life. 
 
Introductory Activity (10-15 minutes) 

1. Start by asking students some questions about television: 
 What is the purpose of television?  
 What do most people typically watch on television? What are the most popular 

shows? 
 Do television shows typically reinforce peace? Or violence? What are some 

examples? 
 

2. Next, do some trivia with the students regarding television and violence. Ask the 
students to guess: 

 On average, how many hours per year do American youth spend in school? 
(Answer = 900 hours) 

 On average, how many hours per year do American youth spend watching 
television? (Answer = 1023 hours) 

 On average, how many hours per week do American youth spend watching 
television? (Answer = 19 hours and 40 minutes) 

 About how many acts of violence do you think the average American youth sees 
on television by the time they turn 18 years old? (Answer = 200,000 acts of 
violence) 

 Source for statistics: Violence in the media. (2003). Retrieved from 
http://www.nccev.org/violence/statistics/statistics-media.html 
 

3. Now discuss with the students: 
 Are you surprised that most youth spend more time watching television than they 

in school? 
 How do you think watching so much television affects people? 
 What types of violence do you typically see on television? 
 Does watching violence on television impact your behavior in real life? 
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Lesson (45-50 minutes) 

1. Give each student a "Television Violence" handout and explain that they will be 
analyzing a popular television show and tracking how much violence they see.  
 

2. Explain that another way to breakdown violence between two people is by: 
 Physical violence - Harming someone through physical force, for example 

pushing, shoving, hitting, slapping, choking, using weapons, etc. It can also 
include destroying property 

 Verbal Violence - Harming someone verbally, for example screaming or shouting 
at someone, put-downs, name-calling, sarcasm, making fun of someone because 
of their race, religion, gender, etc, intentionally trying to make someone feel bad 
 

3. Have students watch one or two episodes (or clips of an episode) of a popular television 
show that is geared towards children/youth (many websites online provide clips of 
television shows and/or streaming television for free). Cartoons are typically excellent 
examples of children's shows that have a high level of violence that often goes 
unnoticed. 
 

4. As students watch the television show, have them keep a tally of all of the different acts 
of violence that they observe.  
 

5. After watching the television program, have students get into small groups and compare 
their results. 

 How many acts of violence did they observe? What were some examples of 
violence they observed in the show/clips? 
 

6. Finish by debriefing with the class, asking: 
 What were everyone's results? What forms of violence did you observe in the 

television program? 
 Did the results surprise you? Why or why not? Was there more violence in the 

show than you expected? 
 How did you feel when you saw the acts of violence on the television show?  
 Do you think other popular television shows have the same amount of violence? 
 How might young people be affected by what they watch on television? 
 How does this activity relate to conflict and peace? 

 

Adapted from Balantic, J., & Libresco, A. S. (n.d.) Peace Lessons from Around the World. 
Retrieved from http://www.haguepeace.org/resources/PEACE_LESSONS_FINAL.pdf 
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Television Violence 

Name of Show: _______________________________________________________________ 

Type of Show ________________________________________________________________ 

Type of Violence Tally of 
Occurrences Comments / Details 

Physical Violence 
Harming someone through 
physical force. 

Examples: pushing, 
shoving, hitting, slapping, 
choking, using weapons, 
etc. It can also include 
destroying property 

  

Verbal Violence 

Harming someone verbally 

Examples: screaming or 
shouting at someone, put-
downs, name-calling, 
sarcasm, making fun of 
someone because of their 
race, religion, gender, etc, 

  

Other Types of Violence 

Harming someone in other 
ways besides physically 
and verbally. Prejudice, 
discrimination, violence 
against nature, etc. 
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UNIT 5 
Lesson 4 – Peace Through Film 

Materials: 
 "The Day After Peace" film made by Peace One Day or a computer, internet access, and 

projector 
 "The Day After Peace" worksheet 
 Pens/pencils 

  
Objectives: 

 Have students discuss how to achieve peace on a global scale 
 Understand the power of film to build peace 
 Recognize the International Day of Peace 

 
Introductory Activity – Exploring World Peace (10-15 minutes) 

1. Start by asking students: 
 Do you think that world peace is possible? Why or why not? 
 What if all of the countries in the world agreed to have "day of peace" on a 

specific calendar day? Would it possible for there to be peace on earth for just 1 
day of the year? Why or why not? 

 If there was world peace for even just 1 full day, what would it look like? What 
would it look like in your community? What would it look like for the world? 

 
Lesson – The Day After Peace Film (90 minutes) (This may take 2 class periods) 

1. Explain to students that there actually is an "International Day of Peace," held on 
September 21st each year. It is officially recognized by all of the countries in the United 
Nations (including the United States), however, not all of these countries actually honor 
the day. The man who helped establish September 21st as the International Day of 
Peace is Jeremy Gilley. Jeremy Gilley is also a film maker, and he has documented 
much of his journey in trying to get the rest of the world to actually recognize the 
International Day of Peace and stop fighting on September 21st. His inspiring film "The 
Day After Peace" highlights his journey of going around the world to gain support for the 
International Day of Peace. 

 
2. Give students the "The Day After Peace" worksheet. 

 
3. Have students watch the film "The Day After Peace" and fill out "The Day After Peace" 

worksheet as they watch the film. 
 The feature length film can be viewed online for free here: 

http://www.youtube.com/watch?v=pVo4lQe8MhQ 
 It can also be purchased here: http://peaceoneday.org/film/ 

 
4. After watching the film, have students get into small groups and discuss what they 

observed from the film on their worksheets: 
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 What are some of the benefits of having an International Day of Peace? 
 What were some of the challenges that Jeremy Gilley faced? 
 What are some challenges the world faces to achieving a "Day of Peace?" 
 What were some examples of things that people and countries shown in the film 

were doing to support the International Day of Peace? 
 

5. Debrief with students: 
 What did you think about the film? What struck you most? 
 What would need to happen to make the International Day of Peace more 

effective? To make it a reality? 
 What can we do as individuals, or as a class, do to help support Jeremy Gilley 

and the International Day of Peace? 
 

6. Optional - if time permits, have students work on a "Peace One Day Special Project" 
from the Peace One Day U.S.A. Education Resource 
 

Adapted from The Peace One Day U.S.A. Education Resource. (2010). Retrieved from  
Balantic, J., & Libresco, A. S. (n.d.) Peace Lessons from Around the World. Retrieved from 
http://peaceoneday.org/resources-list/ 
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The Day After Peace 

1) What are some benefits of having an International Day of Peace that people talk 
about in the movie? 

 

 

 

 

 

2) What are some of the challenges that Jeremy faced in getting other people to 
support the International Day of Peace? 

 

3) What were some examples of things that people and countries shown in the 
film were doing to support the International Day of Peace? 
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Unit 6 – OVERVIEW 
WORLD PEACE 
In this final unit, students will increase their multicultural awareness and understanding of global 
citizenship.  Working in groups, students will identify an area of the globe they would like to 
learn more about. Using a template, they will research the area and its people and then report to 
the group. Similarly, students will select an important global issue that they'd like to help solve, 
and put together an action plan of what they can do individually to help address it. 
 
During this unit, you will be working with the Curriculum Director to connect to one or more of 
the areas they identify in order to communicate with students or young people their age. 
 
Students will analyze the Ladder of Hate to understand how simple acts like stereotyping can 
ultimately lead to more serious forms of hate such as prejudice, discrimination, violence and 
even genocide. Students will then brainstorm what acts are necessary to achieve peace using 
the Ladder of Peace. 
 
Finally, students will research and present on their favorite "Peace Hero" from the class 
readings. 
 
Reminder: 
http://freerice.com  
This is an awesome site where students can practice vocabulary skills while earning grains of rice to send to third 
world countries. It is a great way to begin a class or end a class after sharps count. You will need to use a Smart 
Board or LCD projector (a Smart Board is best). Teachers can register and then set up an account for each student 
using the teacher log on and email. Click on Sign up in the upper left corner then look at the bottom of the next page 
to find the registration link for teachers. This must be done prior to using this in the classroom.  
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UNIT 6 
Lesson 1 – Multicultural Awareness (Day 1 and 2) 

Materials 
 Encyclopedias or software 
 Multicultural books from library 
 Laptop computers 

 
Objectives 

 Students will locate and gather information on a region of interest focusing on cultural 
awareness topics of that region. 

 
Journal Entry (choose one to write about) 
“We All Smile in The Same Language” - author unknown 

“Men hate each other because they fear each other, and they fear each other because they 
don't know each other, and they don't know each other because they are often separated from 
each other.” - Martin Luther King 

“Peace cannot be kept by force it can only be achieved by understanding.” - Albert Einstein 
 
Lesson (2 days) 

1. Make students aware of the research and other materials available to them in the 
classroom. Explain that they will be writing a short essay or an oral presentation about 
the culture and people of a part of the world of their choice. The essay or presentation 
will include at least five questions they would ask a student of their age if they had an 
opportunity to talk with them. 
 

2. Brainstorm with the class to develop an outline for the essay. Some of these questions 
should be answered: 

 How long should the essay or oral presentation be? 
 What kind of information should be contained in the essay/presentation? 
 Can we include pictures, drawings or maps? 
 Who is the audience? (should be written for a person their age, what would they 

be interested in learning?) 
 

3. Quickly put together a rubric describing the expectations using the following rating scale: 
  Well-Done 
  Needs some work 
  Could have tried harder 
 
What would the essay look like in each of these areas? Make it brief. Include correct 
grammar and spelling. Students will produce a rough draft to be edited by a peer or the 
teacher (their choice) and then generated on the laptop.   
 
End of Day 2: Students read or give an oral report on their area and are rated according to 
the rubric 
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UNIT 6 
Lesson 2 – Global Citizenship 

Materials: 
 White board and markers 
 Paper and pens/pencils 
 "Global Issue Action Plan" worksheet (front and back) 
 Computer access for students 

Objectives: 
 Understand global citizenship 
 Pick a global issue and develop an action plan to address the issue 

  
Journal Entry (choose one to write about) 
“The World is my country, all mankind are my brethren (brothers/family), and to do good is my 
religion."  – Thomas Paine (1737-1809) American philosopher 
 
"Never doubt that a small group of thoughtful, committed citizens can change the world; indeed, 
it's the only thing that ever has." - Margaret Mead (1901-1978) American anthropologist 
 

 
Lesson – Global Citizenship (60 minutes) 

1. Begin with a class discussion regarding the quotes, asking students:  
 Is it possible to think of everyone in the world as one human family? Why or why 

not?  
 Can one person, or a small group, really change the world? Why or why not? 
 Were the world's "peace heroes" throughout history regular people? Is it possible 

to change the world like they did? 
 

2. Explain that global citizen is a term used to describe someone who shows concern not 
just for themselves, their friends, their community, or even their country, but for the entire 
world. One way to be a global citizen is to learn about and act on important global issues 
that affect people all over the world.  
 

3. Break students into small groups (students can also work individually), and have each 
group select an important global issue that they'd like to help with. YouThink! provides a 
good list of resources and information on global issues: 
http://youthink.worldbank.org/issues 
 

4. Have each group research their global issue, and fill out an action plan, using the 
"Global Issue Action Plan" worksheet. 
 

5. If time permits, have each group present their Global Issue Action Plan to the rest of the 
class.  
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Global Issue Action Plan 

Global Issue: 

Facts About the Issue: 

What is it?  

 

 

 

 

 

Who is affected?  

 

 

 

 

 

Why is it important? 
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What Are Organizations Doing to Help? 

What Are 3 Steps You Can Take To Help With the Issue? 

1.) 

 

 

2.) 

 

 

3.) 
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UNIT 6 
Lesson 3 Ladder of Peace 

Materials: 
 "Ladder of Hate" and "Ladder of Peace" handouts 
 Pens/pencils 

Objectives: 
 Understand how the various "levels of hate", and how they progress 
 Brainstorm the steps necessary for a "ladder of peace" 

 
Lesson (60 minutes) 

1. Distribute the "Ladder of Hate" handout to the students and review it with the class 
 

2. As you review the Ladder of Hate, ask students: 
 What are some real-life examples of stereotypes? Prejudice? Discrimination? 

Violence? Genocide? 
 How does each level lead to the next? How is it prevented? 
 Is it important to understand the Ladder of Hate and how each level of hate 

escalates to the next? Why or why not? 
 

3. Distribute the "Ladder of Peace" handout (Adapted from Duckworth, C. (2011). 
Restorative Classrooms: Critical Peace Education in a Juvenile Detention Home) 
 

4. Have students work in small groups (or pairs, or even individually) and create the steps 
for a ladder of peace. The only requirement is that the 5th and final step is peace, and 
the remaining four steps should be filled in with steps necessary for individuals (or 
society) to achieve peace. For example: 1) education, 2) respect 3) trust, 4) 
communication, 5) peace (each student/group should come up with their own unique 
ladder of peace 
 

5. Within the ladder, have students elaborate on each step. What are some examples, 
what does each step "look" like. For example, "Step 1) education"  could include: 
teaching people conflict skills, learning about peacemakers, understanding anger and 
violence, etc 
 

6. Once each group (or student) has completed their Ladder of Peace, tape them up on the 
walls and do a gallery walk (or have each group present to the rest of the class). 
 

7. Debrief with students, asking: 
 What did you notice about everyone's Ladders of Peace? Were they similar? 

Different? 
 What was the point of this activity? How does it relate to everyday life? 
 Is it important to identify and understand the different steps necessary to achieve 

peace? Why or why not? 
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Ladder of Hate 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Stereotypes 

- Generalizations about certain groups of people 

- Jokes or insensitive remarks  - Spreading rumors 

Prejudice 
- Negatively prejudging a person or group of people  

- Offensive slurs/name calling - Scapegoating  

Discrimination 
- Denying groups of people of their human rights 

- Harassment  - Unfair treatment of certain groups 

 

Violence 
- Threats - Vandalism 

- Assault - Murder  

Genocide 
 Deliberate, systematic 

extermination of an 

entire group of people 

Adapted from Antidefamation League / A World of Difference Institute 
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Ladder of Peace 
 

 

 

 

 

 

 

Peace 
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UNIT 6 
Lesson 4 - Peace Hero Presentations (3 Days) 

 
Materials 

 Laptops 
 Peace Hero links, publications 
 Plans for a Multicultural Meal 

 
Objectives 

 Students will organize a PowerPoint presentation on a Peace Hero. 
 Students will demonstrate Effective Communication in an oral presentation to an 

audience of their peers and adults. 
 
Lesson Overview 
Students will choose a peace hero either from one they “met” during the course or from a brief 
research session using literature and/or the Internet. Students can work in teams of two or 
individually to produce a 5 – 6 minute PowerPoint presentation that will include a brief 
biography, and can include photos of the peace hero, photos or a map of where they are from, 
video clips if available, and a quote.  
 
The PowerPoint presentation will begin with one slide about something they enjoyed or that 
really touched them during the course of this class or why learning about peace is important for 
students their age.  
 
They will have two days to complete this project culminating in a public presentation (in the 
Chapel?) to a group of their peers, staff and school/facility administration. This presentation can 
be arranged during the school day for up to four classes or during intercession. At the end of the 
presentation, students will participate in a multicultural meal. 
 
Multicultural Meal 
Contact staff, administration and kitchen personnel to find out is there is any interest from 
anyone to bring in a small sample of an ethnic dish, enough to share with 15 people. This will be 
able to be set up in the Chapel or Visitation, whichever is used for the presentations. 
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Peace Heroes Appendix 
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Peace Hero - A. J. Muste (1885-1967) 
Born January 8th, 1885 in Zierikzee, The Netherlands 

 

Biography: Abraham Johannes Muste was one of 
the most important nonviolent social activists in the 
first half of the 20th century. A Dutch reformed 
minister, he was a well-respected but controversial 
leader in many movements for social change such 
as war resistance, civil rights and nuclear 
disarmament. 

He was a close friend and mentor to Martin Luther 
King, Jr. and worked with many different 
organizations over his lifetime, including the 
Fellowship of Reconciliation, War Resisters League, 
the Congress of Racial Equality (CORE) and the 
Committee for Nonviolent Action. He devoted his life 

to working for social change but struggled with finding a balance between his reverence 
for life and belief in nonviolence with the struggle for social justice against institutions he 
believed created injustice and inequality. The A.J. Muste Memorial Institute continues 
his legacy of supporting nonviolence and social justice. 

Quotes: 

"There is no way to peace. Peace is the way." 

We cannot have peace if we are only concerned with peace. War is not an accident. It is 
the logical outcome of a certain way of life. If we want to attack war, we have to attack 
that way of life." 

"The problem after a war is the victor. He thinks he has just proved that war and 
violence will pay. Who will now teach him a lesson?" 

"The survival of democracy depends on renunciation of violence and the development 
of nonviolent means to combat evil and advance the good." 

 

Source: Heroes for a Better World: A. J. Muste (n.d.) Retrieved from 
http://www.betterworldheroes.com/muste.htm 
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Peace Hero - Aung San Suu Kyi (1945 - Present) 
Born June 19th, 1945 in Rangoon, Burma 

 

Biography: Aung San Suu Kyi is a pro-democracy 
activist and prisoner of conscience in Myanmar 
(Burma) who won the Nobel Peace Prize in 1991. 
Aung San Suu Kyi's father helped to negotiate Burma's 
independence from Britain in 1947 before he was 
assassinated.  

The newly independent country was a democracy until 
a military coup in 1962, and has been under military 
rule since then. In 1988, Aung San Suu Kyi helped to 
organize the National League for Democracy, which 
worked nonviolently for democracy in her country. 
When her party won a general election in 1990, she 
should have become Prime Minister, but was instead 
arrested. She has been either in prison or under house 

arrest on and off for the past 15 years, separated from her children, who live in Britain. 

Aung San Suu Kyi's nonviolent struggle for freedom for her people has gained 
international attention. She has received numerous awards, including the prestigious 
human rights award, the Rafto Prize, the Sakharov Prize for Freedom of Thought, and 
the Nobel Peace Prize. Her plight has become integrated into many aspects of 
mainstream culture -- the 2001 U2 song, Walk On was written about her, and she is 
featured in the 1995 movie, Beyond Rangoon. In 2006, the British Magazine New 
Statesmen compiled a list of 'Heroes of Our Time' and ranked Aung San Suu Kyi as 
number 1. 

Quotes: 

I've always thought that the best solution for those who feel hopeless is for them to help 
others." 

"It is not power that corrupts, but fear. Fear of losing power corrupts." 

"Each man has in him the potential to realize the truth through his own will and 
endeavor and to help others to realize it. Human life therefore is infinitely precious." 

Source: Heroes for a Better World: Aung San Suu Kyi (n.d.) Retrieved from 
http://www.betterworldheroes.com/kyi.htm 
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Peace Hero - Cesar Chavez (1927-1993) 
Born March 31st, 1993 in Yuma, Arizona 

 

Biography: When he was ten years old, Cesar 
Chavez's family lost their farm in Arizona, and they 
became migrant farm workers, traveling across 
California and the American Southwest. When Cesar 
Chavez finished the eighth grade, his father was 
injured, so he dropped out of school to support the 
family as a full-time migrant worker.  

At an early age, he saw the discrimination and 
difficult conditions for very little pay that migrant 
workers faced. After serving in the Navy during 
World War II, Cesar Chavez returned to working in 
the fields and began to help organize farm workers to 
speak out for their rights. In 1962 he helped found 

the National Farmworkers Association, which later became the United Farm Workers 
union (UFW). Using nonviolent methods such as pickets, strikes and national boycotts 
as well as fasting to gain national attention, Cesar Chavez and the UFW were able to 
help change labor laws giving more rights to farm workers.  

The year after he died, he was posthumously awarded the highest American civilian 
award - the Presidential Medal of Freedom by President Bill Clinton who stated, "The 
farm workers who labored in the fields and yearned for respect and self sufficiency 
pinned their hopes on this remarkable man who, with faith and discipline, soft spoken 
humility and amazing inner strength, led a very courageous life." Cesar Chavez's life is 
a heroic example for all who work nonviolently for social change. 

Quotes: 

"I am convinced that the truest act of courage, the strongest act of manliness, is to 
sacrifice ourselves for others in a totally nonviolent struggle for justice. To be a man is 
to suffer for others. God help us to be men!" 

"Once social change begins, it cannot be reversed. You cannot uneducate the person 
who has learned to read. You cannot humiliate the person who feels pride. You cannot 
oppress the people who are not afraid anymore." 

Source: Heroes for a Better World: Cesar Chavez (n.d.) Retrieved from 
http://www.betterworldheroes.com/chavez.htm 
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Peace Hero - Chief Arvol Looking Horse (1954 - Present) 
Born in 1945 on the Cheyenne River Reservation, South Dakota 

 
Biography: Chief Arvol Looking Horse was only 12 
years old when he was given the great responsibility 
of becoming the 19th generation keeper of the 
Sacred White Buffalo Calf Pipe. Since then he has 
dedicated his life to working for peace, freedom and 
healing not only for his own People (the Lakota, 
Nakota and Dakota) but for all people through 
sharing Native Prophecies.  

In 1993, Chief Looking Horse traveled to New York 
with Elders of many Nations for the United Nations 
"Cry of the Earth" Conference where he presented 
the opening prayer. When the prophesized White 
Buffalo was born in Wisconsin in 1994, Chief Looking 
Horse took on the commitment to organize World 

Peace Day on June 21st, a day of uniting all Nations upon Grandmother Earth to pray for her 
healing, to respect all life and to vow to make all decisions with respect for 7 generations yet to 
come.  

He has traveled all around the world sharing a message of peace for all nations, meeting with 
other spiritual leaders dedicated to this vision, like the Dalai Lama and Desmond Tutu. In 1996 
he received the prestigious Canadian Wolf Award which is given to a person who has dedicated 
his life to working for peace, and that same year was invited to President Clinton's inauguration 
to speak about peace and unity. He has been on the Board of the World Peace Prayer Society 
since the early 1990s, helping to fulfill their mission of planting Peace Poles that share the 
universal prayer, 'May Peace Prevail On Earth' in nearly every language on the planet. In 2006 
Chief Looking Horse received the Temple of Understanding's Juliet Hollister Award for his work 
in helping to unite all Nations in the name of Peace. 

Quotes: 

"Know that you yourself are essential to this world. Believe that. Understand both the blessing and 
the burden of that. You yourself are desperately needed to save the Soul of this World. Did you think 
you were put here for something less?" 

"We have come to a time and place of great urgency. The fate of future generations rests in our 
hands." 

"This new millennium will usher in an age of harmony - or it will bring the end of life as we know it." 

Source: Heroes for a Better World: Chief Arvol Looking Horse (n.d.) Retrieved from 
http://www.betterworldheroes.com/lookinghorse.htm 
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Peace Hero - Tenzin Gyatso (14th Dalai Lama) (1935-Present) 
Born July 6th, 1935 in Takster, Tibet 

 

Biography: Tenzin Gyatso, the fourteenth and current 
Dalai Lama, is the spiritual leader of the Tibetan 
people and the head of state of the Tibetan 
government in exile. Born Lhamo Dhondrub to a poor 
peasant family, he was recognized as the 
reincarnation of the Dalai Lama when he was two 
years old. He was renamed Tenzin Gyatso, and 
officially became the new Dalai Lama in 1940.  

In 1950, China invaded Tibet. Nine years later he was 
forced into exile and has lived in Dharamsala, India 
ever since. In the half-century of his exile, His 
Holiness the Dalai Lama has continued to advocate 
for Tibet's freedom through nonviolent means, despite 
the aggression his people have faced. 

The Dalai Lama's charismatic personality has won many to his cause of freedom for his 
nation. His inspiring teachings about world peace, human rights, the environment, 
responsibility, compassion, tolerance and better understanding between all peoples and 
religions of the world have made him a symbol of spirituality and hope for peace in our 
time. He has traveled to more than 60 countries, meeting with heads of state, 
celebrities, scientists and stadium-sized crowds who come to hear his words of wisdom. 
He has written more than 70 books and has received numerous awards and honors 
including the Albert Schweitzer Award, the US Congressional Gold Medal and the Nobel 
Peace Prize. Despite his international fame, he considers himself to be "just a simple 
Buddhist monk - no more nor less." 

Quotes: 

"Our prime purpose in this life is to help others. And if you can't help them, at least don't 
hurt them." 

"When we have inner peace, we can be at peace with those around us. When our 
community is in a state of peace, it can share that peace with neighboring 
communities." 
 
Source: Heroes for a Better World: 14th Dalai Lama (n.d.) Retrieved from 
http://www.betterworldheroes.com/dalai-lama.htm 
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Peace Hero - Dikembe Mutombo (1966 - Present) 
Born June 25th, 1966 in Kinshasa, Democratic Republic of the Congo 

 

Biography: Dikembe Mutombo is a Congolese-
American NBA basketball player who is one of the 
greatest defensive players of all time. He is second 
in NBA's history for number of shots blocked. This 
7'2" superstar, who speaks nine languages, came to 
the United States from the Democratic Republic of 
Congo in 1987 on an academic scholarship. He 
started in the NBA in 1991 and has won the NBA 
Defensive Player of the Year award four times. 
 

Dikembe Mutombo is also well-known for his 
humanitarian work. In the off-season he travels 
throughout Africa, performing at free basketball 
clinics, and is actively engaged in many causes. In 

1997, he started the Dikembe Mutombo Foundation to help improve living conditions in 
his native country. Mutombo served as a spokesperson for the international relief 
agency, CARE and the United Nations Development Program named him their first 
Youth Emissary. He is a World Food Programme Partner and has produced public 
service announcements to help end world hunger.  
 

In 2004, Dikembe Mutombo and Bono, lead singer of the rock band U-2, launched the 
ONE CAMPAIGN, a major effort joined by many celebrities to convince the American 
public to help fight AIDS and global poverty. In 2007, the Dikembe Mutombo 
Foundation's goal to open the Biamba Marie Mutombo Hospital (named for his mother) 
was finally completed on the outskirts of Dikembe's hometown, after 10 years of 
planning, fundraising and construction -- it was the first modern hospital built in the area 
in 40 years. Dikembe Mutombo has received many awards and honors for his 
humanitarian work and has been recognized by USA Weekend Magazine and 
FOXSports.com as the "Most Caring Athlete" and was praised for his humanitarian work 
by President George Bush in his 2007 State of the Union address. 
 
Quotes: 
 

"24,000 people, 18,000 of them children, die every day because of hunger. Each year 
we bring food to nearly 90 million people in more than 80 countries. Food – there’s no 
greater gift, and no better way to give it than the World Food Programme." 
 

Source: Heroes for a Better World: Dikembe Mutombo (n.d.) Retrieved from 
http://www.betterworldheroes.com/mutombo.htm 
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Peace Hero - Dorothy Day (1897 - 1998) 
Born November 8th, 1897 in Brooklyn, New York 

 
Biography: Dorothy Day lived in a tiny room with just 
a few possessions, but when she died, hundreds of 
thousands mourned. The New York Times declared 
that her passing was the end of an era, and her legacy 
was compared to the lives of Gandhi and Dr. Martin 
Luther King, Jr.  

Dorothy Day was a journalist who co-founded the 
Catholic Worker Movement with Father Peter Maurin. 
Their newspaper, The Catholic Worker advocated 
social and economic justice and reached over 185,000 
people. But talking about a better world wasn't enough 
- they set up hospitality houses across the country to 
help the homeless.  

Dorothy Day's passion for a better world was awakened when she read Tolstoy and Upton 
Sinclair's works about the suffering of the poor. She had a spiritual awakening after her 
daughter was born and converted to Catholicism, later taking a vow of poverty and service 
to the poor. Throughout her life she worked for women's and worker's rights and the peace 
movement. Her passion and dedication helped awaken social concern in many Catholics 
and other people of faith. 

Quotes: 

"The sense of futility is one of the greatest evils of the day...People say, "What can one 
person do? What is the sense of our small effort?" They cannot see that we can only lay 
one brick at a time, take one step at a time; we can be responsible only for the one action of 
the present moment.""Love is the only force capable of turning an enemy into a friend." 

"Love casts out fear." 

"Whenever I groan within myself and think how hard it is to keep writing about love in these 
times of tension and strife which may, at any moment, become for us all a time of terror, I 
think to myself: What else is the world interested in? What else do we all want, each one of 
us, except to love and be loved, in our families, in our work, in all our relationships?" 

Source: Heroes for a Better World: Martin Dorothy Day (n.d.) Retrieved from 
http://www.betterworldheroes.com/day.htm 
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Peace Hero - Eleanor Roosevelt (1884-1962) 
Born October 11th, 1884 in New York City, New York 

 
Biography: Eleanor Roosevelt was the niece of 
President Theodore Roosevelt and the wife of President 
Franklin Delano Roosevelt, but she made a name for 
herself, becoming one of the most admired people of the 
20th century.  

Although she came from a life of privilege, she had a 
difficult childhood -- she was made to feel like an "ugly 
duckling," and was orphaned by the time she was ten. 
She married her distant cousin, Franklin D. Roosevelt, 
but his promising political career was jeopardized when 
he was stricken with polio and was paralyzed from the 
waist down. When he became president in 1933, Mrs. 
Roosevelt took an active role as First Lady, traveling 
across the nation and around the world to gather 
information and promote her husband's policies. 

Eleanor Roosevelt was involved in the formation of the United Nations, and after her 
husband died in 1945, President Harry Truman appointed her to the US Delegation to the 
United Nation. She chaired the committee that drafted the Universal Declaration of Human 
Rights. President John F. Kennedy again appointed her to the US Delegation to the United 
Nation as well as calling on her to be an advisor for the newly created Peace Corps and to 
chair the President's Commission on the Status of Women. Eleanor Roosevelt's dedication 
to human rights, equality, tolerance and world peace earned her many awards and honors, 
as well as recognition as "The First Lady of the World." 

Quotes: 

"We have to face the fact that either all of us are going to die together or we are going to 
learn to live together and if we are to live together we have to talk." 

"The basis of world peace is the teaching which runs through almost all the great religions 
of the world. "Love thy neighbor as thyself." Christ, some of the other great Jewish teachers, 
Buddha, all preached it. Their followers forgot it." 
 
"It isn't enough to talk about peace; one must believe in it. And it isn't enough to believe in it; 
one must work at it." 
 

Source: Heroes for a Better World: Eleanor Roosevelt (n.d.) Retrieved from 
http://www.betterworldheroes.com/roosevelt-eleanor.htm 
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Peace Hero - Elie Wiesel (1928 - Present) 
Born September 30th, 1928 in Sighet, Romania 

 
Biography: Elie (Eliezer) Wiesel is a Jewish Romania-born 
American Holocaust survivor, writer and political activist who 
was awarded the Nobel Peace Prize in 1986 for his written 
works and activism which have brought a powerful message 
of "peace, atonement and human dignity" to the world.  

Only 15 when his family was sent to a concentration camp, 
Elie Wiesel lost his mother, father and younger sister before 
he and other survivors were liberated in 1945. When the war 
was over, Elie Wiesel studied in Paris and became a 
journalist. After he interviewed the French Nobel Prize 
winning writer Francois Mauriac, Mauraic convinced Elie 
Wiesel to write about his experiences in the Nazi death 
camps. His book, La Nuit (Night) won acclaim all around the 
world and has been translated into more than 30 languages.  

Since then, Elie Wiesel has written more than 40 books, has been a professor at several 
universities, and has been active in many causes for human rights, including defending Israel, and 
speaking out for the plight of many other oppressed groups, including Soviet Jews, Cambodian 
refugees, victims of famine in Africa, victims of apartheid in South Africa, victims of war in the former 
Yugoslavia, Nicaragua’s Miskito Indians and Argentina’s Desaparecidos. President Jimmy Carter 
appointed Elie Wiesel as Chair of the President’s Commission on the Holocaust in 1978 and in 1980 
Elie Wiesel became the Founding Chair of the United States Holocaust Memorial Council. Shortly 
after receiving the Nobel Peace Prize, Elie Wiesel and his wife started the Elie Wiesel Foundation for 
Humanity, whose mission is to "combat indifference, intolerance and injustice through international 
dialogue and youth-focused programs that promote acceptance, understanding and equality." For 
his dedication to humanitarian efforts, Elie Wiesel was awarded the Presidential Medal of Freedom, 
the U.S. Congressional Gold Medal, the Medal of Liberty Award, was given the rank of Grand-Croix 
in the French Legion of Honor and was granted honorary knighthood in England. 

Quotes: 

"Mankind needs peace more than ever, for our entire planet, threatened by nuclear war, is in danger 
of total destruction. A destruction only man can provoke, only man can prevent." 
 
"Peace is our gift to each other." 
 
"Always question those who are certain of what they are saying." 
 
Source: Heroes for a Better World: Elie Wiesel (n.d.) Retrieved from 
http://www.betterworldheroes.com/pages-w/wiesel-quotes.htm 



120 | P a g e  

 

120 | P a g e  

 

Peace Hero - Harriet Tubman (1820-1913) 
Born in 1820 in Dorchester County, Maryland 

 

Biography: Harriet Tubman (born Araminta Ross) 
was an African-American abolitionist and 
humanitarian best known for helping to free hundreds 
of slaves through the Underground Railroad -- a 
network of anti-slavery safe houses from the South to 
North. Born into slavery in Maryland, and suffering 
violent beatings from a number of slave owners, 
Harriet Tubman escaped in 1849 and fled to 
Philadelphia. She returned to Maryland, again and 
again, each time helping first family and then other 
slaves to escape.  

Affectionately called "Moses" by the slaves she 
helped to free, Harriet Tubman risked her life 

numerous times to help others to freedom. After the Civil War and slavery was 
abolished, Harriet Tubman continued working for a better life for freed Blacks. She 
advocated for the care of orphaned and invalid Blacks and for the creation of schools for 
newly freed Blacks in the South. She was also actively involved in the women's suffrage 
movement, fighting for women's rights and women's right to vote.  

Harriet Tubman's courage and dedication to a more just and equitable world continue to 
be a source of inspiration for generation after generation. Over the years many tributes 
have been paid, including Eleanor Roosevelt's christening of the Liberty Ship Harriet 
Tubman in 1944, and the issuing of a commemorative stamp in Harriet Tubman's honor 
by the United States Postal Service in 1995. 

Quotes: 

“Every great dream begins with a dreamer. Always remember, you have within you the 
strength, the patience, and the passion to reach for the stars to change the world.” 

"Children, if you are tired, keep going; if you are hungry, keep going; if you want to taste 
freedom, keep going." 

"I had reasoned this out in my mind, there was one of two things I had a right to, liberty 
or death; if I could not have one, I would have the other." 

Source: Heroes for a Better World: Harriet Tubman (n.d.) Retrieved from 
http://www.betterworldheroes.com/tubman.htm 
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Peace Hero - Henry David Thoreau (1817-1862) 
Born July 12th, 1817 in Concord, Massachusetts 

 

Biography: Henry David Thoreau is considered one 
of America's earliest environmentalists. As the author 
of more than 20 books, he spoke out on many social 
issues such as peace, living simply, abolishing 
slavery and civil resistance, in addition to ecological 
concerns. 

Henry David Thoreau's philosophy of nature and its 
relation to the human condition was inspired by his 
friend and mentor, Ralph Waldo Emerson. The 
inspiration for Thoreau's most famous work, 
"Walden," was a two year experiment of living alone 
in the woods around the shore of Walden Pond in a 
house he built himself on land owned by Emerson. 
The book was not very successful at the time, but 
today it is regarded as a classic. "Walden" portrays 

the path to learning our true nature by simplifying one's life and living closely with and 
observing nature, away from society's day-to-day material distractions. It shows how 
beauty, harmony and simplicity are the cornerstones for a more peaceful, just and 
sustainable society. 

Thoreau's other famous work, "On the Duty of Civil Disobedience," was inspired after he 
was jailed in 1846 for refusing to pay his taxes as a protest against slavery in America 
and the Mexican-American War. This work influenced the lives of many others 
throughout history, including Leo Tolstoy, Mohandas Gandhi, Martin Luther King, Jr. 
and John F. Kennedy. 

Quotes: 

"What people say you cannot do, you try and find that you can." 
 

"Things do not change, we do." 
 

"It is never too late to give up our prejudices." 
 

"The language of friendship is not words but meanings." 
 

Source: Heroes for a Better World: Henry David Thoreau (n.d.) Retrieved from 
http://www.betterworldheroes.com/pages-t/thoreau-bio.htm 
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Peace Hero - Johan Galtung (1930 - Present) 
Born October 24th, 1930 in Oslo, Norway 

 

Biography: Johan Galtung is a Norwegian 
professor and author, widely regarded as the 
"Father of Academic Peace Research." His 
pioneering and continuing efforts have greatly 
contributed to inspiring the creation of Peace and 
Conflict Resolution academic programs in 
universities throughout the world. In an academic 
career spanning 40 years, Johan Galtung has 
been a visiting professor at 30 schools on 5 
different continents.  

He has written more than 100 books and over 
1000 articles about peace and conflict resolution, 
ecology, health, global governance, sustainable 
development and economic reform. In 1959 he 

stated the International Peace Research Institute in Oslo and directed it for 10 years. In 
1964, he launched the Journal for Peace Research at the University of Oslo. In 1993 he 
co-founded TRANSCEND - A Peace and Development Network for Conflict 
Transformation by Peaceful Means which has members in more than 50 countries.  

In 1987 Johan Galtung received the Right Livelihood Award (often referred to as the 
Alternative Nobel Prize) "... for his systematic and multidisciplinary study of the 
conditions which can lead to peace." 

Quotes: 

“Peace is the ability to handle conflict constructively and without violence. When I say 
constructively, I mean driving history forward, finding new solutions.”  

"The topdog may win the game of force. But not the moral issue - and when that dawns 
upon him and his allies, change of consciousness sets in, and demoralization starts 
thawing the frozen heart. The game is over." 

"Peace equals ability to handle conflict, with empathy, nonviolence, and creativity." 

 

Source: Heroes for a Better World: Johan Galtung (n.d.) Retrieved from 
http://www.betterworldheroes.com/galtung.htm 
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Peace Hero - John F. Kennedy (1917-1963) 
Born May 29th, 1917 in Brookline, Massachusetts 

 
Biography: John Fitzgerald Kennedy was the 35th 
President of the United States, and one of the most popular 
figures of the 20th century. A decorated hero during World 
War II, "Jack" turned to politics after the war and was elected 
to represent his Massachusetts district in Congress, then 
served as United States Senator before being elected 
President of the United States in 1960. John F. Kennedy 
was the only practicing Roman Catholic ever to be elected 
president, and the only President to have won a Pulitzer 
Prize, which he won for Profiles In Courage. 

From the moment he was sworn into office, JFK set the tone 
of his presidency with his inaugural address, urging all 
Americans to be active citizens with the famous line "Ask not 
what your country can do for you; ask what you can do for 
your country." He also urged the nations of the world to work 
together to fight "the common enemies of man: tyranny, 
poverty, disease, and war itself." During his presidency he 
was a strong supporter of the civil rights movement and 

government programs for the poor, sick and elderly. He created the Peace Corps, signed a nuclear 
test ban treaty with the Soviet Union during the height of the Cold War, and helped raise awareness 
about the need for land and water conservation. The controversy surrounding President Kennedy's 
assassination in 1963, continues to be debated today. President Kennedy has received many 
honors and memorials -- including roads, schools, parks, an island and an airport named after him; 
his image has been on the half dollar coin since 1964; and he posthumously received the 
Presidential Medal of Freedom. JFK is often seen as a symbol of American hopes and aspirations, 
and he continues to rank in polls as one of the most popular Presidents. 

Quotes: 

"Mankind must put an end to war, or war will put an end to mankind...War will exist until that distant 
day when the conscientious objector enjoys the same reputation and prestige that the warrior does 
today." 

"One man can make a difference, and every man should try." 

"World peace, like community peace, does not require that each man love his neighbor -- it requires 
only that they live together with mutual tolerance, submitting their disputes to a just and peaceful 
settlement." 

Source: Heroes for a Better World: John F. Kennedy (n.d.) Retrieved from 
http://www.betterworldheroes.com/kennedy-john.htm 
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Peace Hero - Martin Luther King Jr. (1929 - 1968) 
Born January 15, 1929 in Atlanta, Georgia 

 
Biography: Dr. Martin Luther King, Jr. was one of the 
most important leaders in the civil rights movement, and 
one of America's greatest peace heroes. He dedicated his 
life to fighting injustice. Unlike many heroes of the past, 
Dr. King did not fight with violence, but promoted 
nonviolence and passive resistance as tools for social 
change. 

As a Baptist Minister, Dr. King's deep faith helped to 
shape his vision of love and kindness, justice and equality 
for all. He was also greatly influenced by the lives and 
writings of Mahatma Gandhi and Henry David Thoreau. 
Dr. King put theory into practice by leading many 
nonviolent boycotts and protests in the 1960s. An 
eloquent speaker, he quickly rose to prominence as one 
of the most important leaders in the movement for racial 

equality in America and in the worldwide movement for peace during the Vietnam War. 

For his dedication to world peace and working towards a nation where all men and women are 
created equal, Dr. King received the Nobel Peace Prize in 1964. At 35 years old, he was the 
youngest person ever to receive this honor. 

An assassin's bullet killed Dr. King in 1968, but his dream of a better world is alive in countless 
hearts and lives today. 

Dr. King strongly believed in personal responsibility for helping to bring peace, justice and equality 
into our communities and our world, and his life is a shining example of one who practiced what he 
preached. The United States Congress created a national holiday in honor of his legacy. 
Appropriately, Martin Luther King, Jr. Day is dedicated as a day of volunteer service, so that it is not 
just a day off from work or school, but a day to give of ourselves to our communities. 

Quotes: 

"We must learn to live together as brothers, or we are going to perish together as fools."  

"Love is the only force capable of turning an enemy into a friend." 

"Everyone can be great, because everyone can serve." 

"Peace is not merely a distant goal that we seek, but a means by which we arrive at that goal." 

Source: Heroes for a Better World: Martin Luther King Jr. (n.d.) Retrieved from 
http://www.betterworldheroes.com/king.htm 
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Peace Hero - Mohandas Gandhi (1869-1948) 
Born October 2, 1869 in Porbandar, India 

 

Biography: Mohandas Karamchand Gandhi was a 
political and spiritual leader of India and the Indian 
independence movement. He has come to be 
recognized as one of the greatest advocates of peace 
and social change through nonviolence. 

His teaching of "Satyagraha" -- resisting oppression 
through nonviolent means such as civil disobedience -- 
was the driving force that helped India win its 
independence from Britain. His methods and teachings 
greatly influenced other great leaders like Martin Luther 
King, Jr. and were employed in other civil rights and 
freedom efforts throughout the world.  

Throughout his life, Gandhi continued to advocate for 
nonviolence, alleviating poverty, empowering women, economic fairness and 
brotherhood among all religions and ethnicities. Gandhi is commonly referred to as 
Mahatma Gandhi, as mahatma is Sanskrit for "Great Soul". He is officially recognized 
as the Father of his nation and his birthday is commemorated as a national holiday. In 
2007, the United Nations declared that his birthday, October 2, should be observed as 
the "International Day of Non-Violence." 

Quotes: 

"If we are ever to have real peace in this world we shall have to begin with the children." 

"I object to violence because when it appears to do good, the good is only temporary; 
the evil it does is permanent." 

"Happiness is when what you think, what you say, and what you do are in harmony." 

"There's enough on this planet for everyone's needs but not for everyone's greed." 

"You must be the change you wish to see in the world." 

"An eye for an eye leaves the whole world blind." 

Source: Heroes for a Better World: Mohandas K Gandhi (n.d.) Retrieved from 
http://www.betterworldheroes.com/gandhi.htm 
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Peace Hero - Mother Teresa (1910-1997) 
Born August 27th, 1997 in Skopje, Macedonia 

 

Biography: Agnes Bojaxhiu, better known as Mother 
Teresa, was a Roman Catholic nun, and the world's 
most famous humanitarian to the poor. For more 
than 40 years, "The Saint of the Gutters" ministered 
to the sick and the "poorest of the poor" in Calcutta, 
India.  

In 1950 she started the Missionaries of Charity, 
which grew to more than 100 branches around the 
world, with more than 4000 nuns helping refugees, 
victims of natural disasters, the poor, the sick, and 
orphaned children. 

Mother Teresa received the Nobel Peace Prize in 
1979, as well as many other honors, including the 

Medal of Freedom in 1985. Her life and legacy have inspired countless others to 
dedicate their lives to make the world a better place by helping the hungry, homeless 
and sick of the world. 

 

Quotes: 

"When a poor person dies of hunger, it has not happened because God did not take 
care of him or her. It has happened because neither you nor I wanted to give that 
person what he or she needed." 

"Peace starts with a smile. 

"Kind words can be short and easy to speak but their echoes are truly endless." 

"I was once asked why I don't participate in anti-war demonstrations. I said that I will 
never do that, but as soon as you have a pro-peace rally, I'll be there." 

"It is not how much you do, but how much love you put in the doing." 

 

Source: Heroes for a Better World: Mother Teresa (n.d.) Retrieved from 
http://www.betterworldheroes.com/teresa.htm 
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Peace Hero - Nelson Mandela (1918 - Present) 
Born July 18th, 1918 Transkei, South Africa 

 
Biography: Nelson Mandela was one of the leaders to 
end segregation (apartheid) in South Africa. He was 
sentenced to life imprisonment in 1964 for trying to 
overthrow the government and remained in prison until 
1990.  

During his years in prison he became a symbol of the 
anti-apartheid movement that was finding support all 
around the world. In 1993 he and the President of South 
Africa, F. W. De Klerk received the Nobel Peace Prize for 
helping to end apartheid and bring justice and 
reconciliation to South Africa.  

The next year, South Africa held its first multiracial 
election and Nelson Mandela was elected as president. 
Nelson Mandela helped set a powerful example as he 
stressed healing his nation through reconciliation and 

forgiveness instead of retaliation for the injustice that had been done.  

On his 89th birthday in July 2007, Nelson Mandela announced that Peter Gabriel and billionaire 
entrepreneur Richard Branson would be providing the funding to launch The Elders, an 
international group of some of the world's leading social change advocates like Desmond Tutu, 
Jimmy Carter, Mary Robinson and Muhammad Yunus to address the planet's most pressing 
social issues. 

Quotes: 

"If you want to make peace with your enemy, you have to work with your enemy. Then he 
becomes your partner." 

"No one is born hating another person because of the color of his skin, or his background, or his 
religion. People must learn to hate, and if they can learn to hate, they can be taught to love, for 
love comes more naturally to the human heart than its opposite." 

"Overcoming poverty is not a gesture of charity. It is an act of justice. It is the protection of a 
fundamental human right, the right to dignity and a decent life."  

 

Source: Heroes for a Better World: Nelson Mandela (n.d.) Retrieved from 
http://www.betterworldheroes.com/mandela.htm 
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Peace Hero - Rigoberta Menchú Tum (1959-Present) 
Born January 9th, 1959 in Chimel, Guatemala 

 

Biography: Rigoberta Menchu was born into the 
indigenous Quiche community of Chimel, 
Guatemala. Her family had a small plot of land on 
which they grew beans and corn. In order to survive, 
everyone, including the children, had to work on the 
large plantations owned by a few very wealthy 
families whose ancestors came from Europe. 

Her father was among the first in their region to fight 
for a better life for their people were forced to exist. 
Her father, mother, and brother were all eventually 
tortured and killed for their participation in such 
movements.  

Rigoberta Menchu educated herself and became 
involved in movements for reform. As early as age 16, she became involved in the 
women's rights movement. After the death of her family, she continued their work as a 
labor rights, women's rights, human rights, and peace activist. She won the Nobel Prize 
in 1992, becoming the first indigenous person and the youngest to win this prize. 

Quotes: 

"We have learned that change cannot come through war. War is not a feasible tool to use in 
fighting against the oppression we face. War has caused more problems. We cannot embrace 
that path." 
 
"This world's not going to change unless we're willing to change ourselves." 
 
"It's important to not get caught up to think it's all going to be better someday, tomorrow; it's 
important to say it's going to be better today. If I can help an elderly person today, that will help 
me live more fully. Consequently, you then realize that to help someone is not a dream out there 
but is something that is very do-able." 
 
Sources:  
Heroes for a Better World: Rigoberta Menchú Tum (n.d.) Retrieved from 
http://www.betterworldheroes.com/menchu.htm 
 
Orlando, A. (2005). The change agent: Building peace. Retrieved from 
http://www.nelrc.org/changeagent/backissues.htm 
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Peace Hero - Rosa Parks (1913-2005) 
Born February 4th, 1913 in Tuskegee, Alabama 

 

Biography: When she received the Congressional 
Gold Medal, the United States Congress declared 
Rosa Parks as the "Mother of the Modern Day Civil 
Rights Movement."  

Rosa Parks was catapulted into the public's 
attention when in 1955 in Montgomery Alabama she 
refused to obey a bus driver's demand that she give 
up her seat for a white person. Rosa Parks was 
arrested and this act of civil disobedience started the 
Montgomery Bus Boycott, which turned out to be a 
milestone in the movement against racial 
segregation in America.  

Martin Luther King, Jr. played a major role in the 
Boycott and it helped him to become a leading voice in the civil rights movement. Rosa 
Parks continued to work for civil rights and remained one of the movement's greatest 
icons.  

In 1965 until she retired in 1988, Rosa Parks worked for African-American 
Congressman John Conyers in his Detroit office. Rosa Parks received numerous other 
awards for her dedication to equal rights for all including the Presidential Medal of 
Freedom, and Time Magazine named her "one of the 20 most influential and iconic 
figures of the twentieth century." 

Quotes: 

"I would like to be known as a person who is concerned about freedom and equality and 
justice and prosperity for all people." 

"Each person must live their life as a model for others." 

"I have learned over the years that when one's mind is made up, this diminishes fear; 
knowing what must be done does away with fear." 

 

Source: Heroes for a Better World: Rosa Parks (n.d.) Retrieved from 
http://www.betterworldheroes.com/parks.htm 
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Peace Hero - Shirin Ebadi (1947 - Present) 
Born June 21st, 1947 in Hamedan, Iran 

 

Biography: Shirin Ebadi is an Iranian lawyer, human 
rights activist and founder of Children's Rights 
Support Association in Iran. She is the winner of the 
2003 Nobel Peace Prize -- the first Muslim woman to 
receive this award.  

Shirin Ebadi was one of the first female judges in 
Iran, but was forced to leave this position after the 
revolution in 1979. Since that time she has worked, 
at great risk to her own safety, as a lawyer, writer 
and university professor to advocate for human 
rights, especially for Iranian women and children. A 
practicing Muslim, Shirin Ebadi advocates that Islam 
can and must be interpreted with respect for 
democratic ideals, equality and human rights.  

In 2001 she was awarded the Rafto Prize for human 
rights and the Nobel Peace Prize in 2003. She has also received numerous other 
international awards including the International Democracy Award and the ‘Lawyer of 
the Year’ award in 2004 and the Legion of Honor award in 2006. 

Quotes: 

“We demand a non-violent world where human security is the basis of our common 
global security. People have the right to live in a world where the basic needs of all 
peoples are addressed. No more military attacks. No more war.” 

"For anyone who pursues human rights in Iran, fear is a constant threat from birth to 
death. I have managed to overcome that fear." 

"My aim is to show that those governments that violate the rights of people by invoking 
the name of Islam have been misusing Islam." 

"I maintain that nothing useful and lasting can emerge from violence." 

 

Source: Heroes for a Better World: Shirin Ebadi (n.d.) Retrieved from 
http://www.betterworldheroes.com/pages-e/ebadi-quotes.htm 


